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ABSTRACT 

The System for Teaching and Learning Assessment and 
Heview (STAR) is a comprehensive on-the-^job teacher assessment system 
designed to collect information and make important decisions al>out 
the quality of effective teaching and student learning in classrooms 
vithin an interactive framework of professional development and 
support. The Louisiana STAR was developed in response to a X^uisiana 
legislative mandate. A statewide content verification survey was 
conducted to determine if revised STAR indicators are reasonable 
expectations for beginning and experienced teachers in Louisiana. The 
sample consisted of approximately 230 educators (27% teachers, 45% 
school administrators, 7% instructional supervisors, and 20% others) 
named as knowledgeable about the STAR indicators. Data were collected 
with an instrument designed to explore areas of concern about each of 
the 117 indicators found in the 1990-91 STAR* A total of 139 usable 
surveys were returned. Teachers supported the content of the revised 
1990-91 version of STAR. The majority of respondents endorsed each of 
the indicators as applicable to their subject areas and free of bia5. 
Appendices present 34 pages of study findings in the format of the 
STARr including: (1) demographic information about the sample; (2) 
the structure of the STAR assessment; and (3) study directions • There 
is a seven-item list of references. (SLD) 
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The Influence of Iligh-Stak^ Evaluation 
Conditions on Educators' Verifications of 
Assessment Indicators of Effective 
Teaching and Learning 

Introduction 

The System for Teaching and learning Assessment and Review (STAR) (Ellelt, Loup & 
i "hauvin. 1990-91) is a comprehensive, on-the-job teacher assessment system designed to collect 
information and make important decisions about the quality of effective teaching and student 
learning in classrooms within an interactive framework of professional development and support. 
The Louisiana STAR was developed in response to two specific legislative mandates: 1) the 
Teaching Internship Law (1984); and 2) the Children First Act (1988). These two legislative 
acts, considered collectively, call for the development and implementation of a statewide teacher 
assessment/evaluation system for the purpose of providing pmfessional support for new teachers 
during the early year(s) of initial employment and the periodic evaluation of all Louisiana 
teachers for the purpose of renewable professional certification. 

Requirements contained in the Children First Act (1988) stipulate that all Louisiana 
teachers undergo periodic (five year) classroom evaluations based on a tandardized 
process/system for the purpose of renewable professional certification. Additionally, the Children 
First Act contains a provision for the revision of the state teacher salary schedule, and a plan for 
a Model Career Options Program (MCOP) for teachers. Teachers who receive a "superior" rating 
under the new evaluation system will qualify for consideration for the MCOP. 

The STAR is based upon an extensive review of the research literature on effective 
teaching and learning (Claudet and Ellett, 1990) and on an analysis and synthesis of eight large- 
scale teacher perfonmance assessment instruments currently being used in a variety of state-wide 
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effons to make decisions about beginning teacher certification, annual :"valuation, career ladders, 
and skills needing improvement (EUctt. Garland & Logan, 1987; Logan, Garland & Ellen, 1989). 
This synthesis was consiicred a "baseline" for the subsequent development of STAR assessment 
indicators, and several additions have been made to broaden perspectives on a new generation 
of assessments of teaching and learning (Ellctt, 1990). 

Reflecting a continuation of effons begun initially during the Spring of 1989 (first STAR 
pilot year), the STAR assessment process/system was further developed and refined during FY 
1989-90 (second pilot year) through a program of seven-day professional assessor certification 
sessions conducted statewide involving some 6,000 Louisiana educators. As implementation 
began in 1990-91, continued revisions of the STAR were made based on educator input and the 
latest research on effective teaching and learning. Thus, the funher refinement and piloting of 
the STAR system during second and third year reseaich and development activities represent 
ongoing development of a "state-of-ihe-an" assessment/evaluation system to fulfill legislative 
mandates set fonh in both the Teaching Internship Law (1984) and the Children First Act (1988), 

The laws governing the teaching internship and teacher evaluation projects require that 
Louisiana educators have input in the development of the STAR and the STAR assessment 
process. Since the initial pilot yeiu- (1988-1989) educator input has been sought in a variety of 
ways. As pan of the developmental activities during FT 1990-91, the first year of statewide 
implementation, a survey of knowledgeable educators from across Louisiana was completed in 
?n effort to better understand perspectives regarding each of the assessment indicators in the 
STAR. This is the third in a series of studies of this nature. The data examined in this study 



represent an attempt to collect professional input from approximately 230 educators in Louisiana 
who are knowledgeable about STAR indicators and the assessment process. 

Purpose 

The purpose of this document is to repon the results of a statewide content verification 
survey of knowledgeable educators to verify STAR indicators as bi ing reasonable expectations 
for beginning and/or experienced teachers in Louisiana. This is the third in a series of studies 
to verify STAR content using perspectives of Louisiana teachers and other informed educators. 
The first study (t:ilett, Naik & Logan, 1990) was an attempt to verify an initial set of STAR 
Teaching and Learning Components (broad ideas) as pan of a larger content validation effort for 
the STAR. In the second study (Ellett, Hill, Claudet & Naik, 1990), educators provided 
professional endorsement of STAR indicators, the fundamental decision making level. After 
revisions of the STAR based on educator input, a 1990-91 version was completed and used in 
the first year of statewide implementation. The focus of this study, the third in the series, was 
on STAR indicators which will provide professional endorsement at the fundamental decision 
making level for the 1990-91 version of the STAR. This study allows educators from throughout 
the state, representing all school districts and teaching and learning contexts, to have input into 
an important assessment and support process. 

Methods and Procedures 

Sample : The sample for this study consisted of approximately 230 educators - teachers 
(27%), school administrators (45%), instructional supervisors (7%), and others, mostly outside 
evaluators and master teachers (20%) -- nominated as knowledgeable about STAR assessment 
indicators. This sample included educators from throughout the state of Louisiana, represenring 
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all parishes and teaching and learning contexts. Those selected were considered highly 
knowledgeable and experienced with the STAR assessment system in Louisiana. Participant 
nominations were solicited from Louisiana Department of Education regional coordinators in each 
region of Louisiana. Of the teachers in the sample, 73% participated in the STAR assessment 
process during 1990-91. Detailed demographic information is included in Appendix A. 

Instrumentation : Data for this study were collected with a survey instrument developed 
to explore the five key areas of concern with each indicator and to collect demographic 
information and comments and suggestions from participants. The survey insirumeni consisted 
of three pans: 1) Pan A - Demographic Information, 2) Pan B - STAR Content Verification, 
and 3) Pan C - Comments and Suggestions. 

The 1990-91 STAR (Ellett, Loup & Chauvin) consists of four Performance Dimensions: 
1) Preparation. Planning and Evaluation; 2) Classroom/Behavior Management; 3) Learning 
Environment; and 4) Enhancement of Learning. These four Performance Dimensions are defmn 
by a series of Teaching and Learning Components, each of which is further operationaiized by 
sets of assessment indicators. These assessment indicators represent the basic observation and 
decision making units of the system. The total number of assessment indicators comprising the 
1990-91 STAR (third year edition) is 117. A copy of the overall organization of the STAR 
dimensions and components and sample pages from the STAR assessment document that include 
assessment indicators for the Teaching and Learning Component of TIME, can be found in 
Appendix B. 

The STAR is an advanced classroom observation system that requires assessors to be 
certified through completion of a comprehensive, seven-day program that includes assessments 



in the actual classroom setting. Assessments for renewable certification, which began in Fail 
1990, are made by an assessment "team" comprised of the school principal or equivalent level 
supervisor, and an "outside" assessor .and master teacher (employees of the state). The 
contribution of the master teacher to the assessment team has been shown by pilot research on 
the STAR to be both practical and beneficial. 

The original STAR assessment model requires assessors to begin with an independent 
review of a Comprehensive Unit Plan (CUP) prepared by the teacher for a five- to seven-day unit 
of teaching and learning activities. The assessment indicators comprising Performance Dimension 
I (Preparation, Planning and Evaluation) are assessed prior to subsequent classroom observations 
of teaching and learning. The CUP assessment is followed by three "announced" classroom 
observations for the full period of a lesson during the time frame covered by the CUP. Each 
team member observes a lesson independently. Data are collected by taking comprehensive notes 
relative to the performance of the teacher and students, and notes on interactions between the 
teacher and students, and among students as well. In addition, estimates are made of the 
classroom "engagement" rate using a systematic procedure called "scanning." Two tj^jes oi 
engagement estimates are made: 1) a class estimate of the quantity of students engaged in 
classroom activity (other than organizational events) during a scan, and 2) a class estimate of the 
"quality and intensity" of those students who are engaged during scans. 

After all observational data are recorded, die assessor works through the STAR assessment 
manual and makes decisions about the "Acceptability" of each assessment indicator using the 
indicator statements, clarifications in an accompanying "Annotation," and a set of explicit 
decision making rules. Each .assessment indicator is judged as either "Acceptable" or 



"Unacceptable." In arriving at scores for each Teaching and Learning Component, dichotomous 
assessment decisions for each assessment indicator are summed over indicators, assessors and 
assessment occasions (fail and spring). 

The focus of this survey was verification of the STAR indicators within each Teaching 
and Learning Component. All respondents were familiar with the organizational structure of the 
document and were knowledgeable about the assessment indicators. 

The response format of the survey required educators to make a series of dichotomous 
("YES" or "NO") judgments relative to each indicator in each Teaching and Learning Component 
under each Performance Dimension. These judgements were made relative to five key questions 
about each indicator: 1) clearly stated?; 2) applicable to your subject area or content specialty?; 
3) free of bias?; 4) reasonable performance expectation?; and 5) imponani for the enhancement 
of student learning? A copy of the directions for teachers relative to these five key questions can 
be found in Appendix C, 

Data Collection Procedures : Individual instruments and instructions were packaged for 
each panicipant and mailed to them in late March. 1991. The participants were asked to return 
the completed survey in an enclosed, self-addressed enveloped no later than April 15, 1991. 
Detailed directions for completing and returning the survey were enclosed. In an effort to 
increase the number of responses, a second set of surveys was mailed to all participants. 
Subsequently, a follow-up letter was mailed encouraging participants to return the surveys. A 
total of 139 useable surveys (60%) were returned. 

Data Analyses : Descriptive statistical summaries were computed for demographic 
variables and for each instrument item for the total sample, for elementary and secondary groups. 



and for "other" (mostly assessors) and teacher groups. In addition to instrument items, 
percentages of each category describing the extent to which beginning and experienced teachers 
were prepared to successfully demonstrate the various Teaching and Learning Components, and 
whether the components should required for initial and renewable certification, were 
computed. 

Results 

Summaries for Content Verification Questions for Assessment In diciton Bv Ed'.h STAR 
Component 

The resuhs of responses to sur\'ey items for the total saniple are presented in Table L 
The percentage of "YES" and "NO" responses for each indicator for each Teaching and Learning 
Componem within each STAR Performance Dimension was computed for the total sample. 

Percentages of "YES" reiponses lo the content verification questions ranged from a low 
of 64.9'^ for one indicator to a high of 100% for 1 1 of the indicators. 

As shown in Table 1, the percentage of "YES" responses to the content verification 
questions for STAR Teaching and Learning Component I.A (Goals and Objectives) ranged from 
a high of 98.5Cfc for "Clearly Stated" for indicator LA.l (The CUP includes learning goals and 
objectives that are consistent with state, district and school cuiriculum requirements) and for 
"Free of Bias" for indicator I.A.2 (Learning objectives are referenced to goals and are in a logical 
sequence) to a low of 82.8*^^ for "Reasonable Performance Expectation for Renewable 
Cenification" for indicator I.A.4 (Student performance assessment data have been used to develop 
learning objectives as appropriate). When responding to the imponance of indicator LA.4 to 
enhancing student learning, the percentage of "YES" responses increased to 92.5%. For this 



STAR Teaching and Learning Component 86.7% of the respondents supponed the set of 
assessment indicators as reasonable expectations for teachers seeking iniiiai professional 
certification and 75.4% for teachers seeking renewal of professional certificarion. 

STAR Teaching and Learning Component LB.: Teaching Methods and Learning Tasks 
focuses on planning for appropriate teaching and learning activides that provide learners with 
practice based on sLudenis' needs relative to planned objectives. The percentages for "YES" 
responses ranged from a high of 97.7% for "Applicable To Your Subject Area or Content 
Speciahy," "Free of Bias" and "Important for Enhancement of Student Learning" for indicator 
number I.B.4 (Supplemental activities for specific students are planned as needed) and "Imponant 
for Enhancement of Student Learning" for indicator I.E. 3 (Activities are planned that engage 
students in a range of thinking skills as appropriate) to a low of S'i.T'^ for "Reasonable 
Performance Expectation for Renewable Certificarion" for indicator number I.B.I (Activities are 
referenced to objectives, arc sequenced logically and are separated into component parts as 
needed). Overall. 89.59 supported this set of assessment indicators as reasonable expectations 
for teachers seeking initial professional certification and S03^c for teachers seeking renewal of 
professional certification. 

Assessment indicators in the STAR Teaching and Learning Component I.C.: Allocated 
Time and Content Coverage focus on organizing time for teaching and learning activities and the 
structure, ordering, and depth of coverage of content knowledge. Included in this component is 
the indicator which received the lowest percentage of "YES" responses for any one question. 
The percentage of "YES" responses ranged from a low of 64.9% for "Reasonable Performance 
Expectations for Renewable Cenification" and for "Important for the Enhancement of Student 
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Learning" for indicator LC.3 (The CUP specifies the amount of time allocated for learning each 
segment of content) to a high of 96.9% for "Important for the Enhancement of Student Learning" 
for indicator I.C.2 (The CUP specifies a prioritized or hierarchical and logical order in which 
knowledge is structured and will be learned). Percentages of respondents who believed that 
indicators in Component LC: Allocated Time and Content Coverage represented reasonable 
expectations for teachers seeking initial professional certification were 80.5% and for teachers 
seeking renewal of professional cerdficanon, 69.9%. 

In Teaching and Learning Component I.D: Aids and Materials, the percentage of "YES" 
responses ranged from a high of 99.2% for "Important for the Enhancement of Student Learning" 
for indicator LD.2 (The CUP includes a variety of pertinent aids and materials that accommodate 
the range of developmental and ability levels and needs of students and enhance leaming) to a 
low of 81.5% for "Reasonable Performance Expectation for Renewable Cenification" for 
indicator I.D.4 (The CUP specifies supplemental and/or differentiated aids and materials). This 
indicator also received the lowest percentage of suppon in Teaching and Leaming Component 
I.D. for the questions "Applicable to Your Subject Area or Content Specialty" (88.5%). "Free of 
Bias" (90.8%), and "Important for the Enhancement of Student Leaming" (88.5%). Of the 
re^!pondents in this study, 90.2% supponed this set of assessment indicators as being reasonable 
expectations for teachers seeking initial professional certification and 75.9% for teachers seeking 
renewal of professional cenification. 

In Teaching and Leaming Component I.E: Home Leaming, the highest percentage of 
positive responses (96.8%) was for "Free of Bias" for indicator LE.3 (The CUP includes activities 
for checkmg home leaming assignments and for providing feedback to students). The lowest 
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percentage of positive responses (76.2%) was for "Reasonable Assessment Expectation for 
Renewable Certificaiion" for indicator I.E.2 (Home learning assignments accommodate the range 
of student developmental and ability levels and needs). Overall, 84% of respondents considered 
the assessment indicators in Teaching and Learning Component IJE: Home Learning to be 
reasonable expectations for teachers seeking initial cerdfication and 70% for teachers seeking 
renewable certification. 

For the seven assessment indicators that comprise STAR Teaching and Learning 
Component I.F: Formal Assessment and Evaluation, the focus is on assessment and evaluation 
procedures ihai include both formative and simimative strategies for measuring student progress. 
The percentage of 'YES" responses ranged from a high of 99.2% for the question "Imponant to 
the Enhancement of Student Learning"' for indicator I.F.4 (Formal assessment and evaluation 
procedures are appropriate for the developmental and ability levels and needs of all studenti^ to 
a low of 86.4<rc for the question "Reasonable Assessment Zxpectation for Renewable 
Cenification " for indicator I.F.7 (Provision is made to provide feedback of assessment and 
evaluation .-esults to students and parents). The percentage of support of these indicators as 
reasonable expectations for teachers seeking inidal professional certification was 88% and 79.7% 
for teachers seeking renewal of professional certification. 

Five components comprise STAR Performance Dimension 11 (Classroom and Behavior 
Management). In the component of Time, the assessment indicators focus on efficient 
management and use of time. The highest percentage of "YES" responses was 99.3% for the 
questions "Clearly Stated" and "Imponant to the Enhancement of Smdent Learning" for indicator 
llA. I (Learning activities begin promptly). The lowest percentage of "YES" responses was 70.3 
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for ±e question "Reasonabk Assessment Expectation for Renewable Certification" for indicator 
number n.A.2 (Expectations for maintaining and completing timelines for tasks are 
communicated to students). The percentage of support for this set of indicators as reasonable 
expectations for teachers seeking initial, professional certification Nvas 92% and for renewal of 
professional certification. 86.1%. 

Teaching and Learning Component II.B: Classroom Routines focuses on the efficient and 
effective management of classroom routines necessary for student enhancement of learning. The 
percentage of "YES" responses was 92% or greater for each of the five questions and each of 
the four assessment indicators. The percentage of "YES" responses was iOO% for the questions 
"Free of Bias ' and "Important for the Enhancement of Student Learning" for indicator number 
II.B. 3 (Aids, materials and equipment are available and ready tor use) and for the question 
"Imponant for the Enhancement of Student Learning" for indicator II.B. 4 ^Routine tasks are dealt 
with in an efficient manner?. The lowest percentage of positive responses. 92,S%, was for the 
quesnon "Reasonable Performance Expectation for Renewable Certification" for indicator n.B.2 
(The teacher gives clear administrative direcrions for classroom routines **or** no directions are 
needed). Suppon for this set of assessment indicators as being reasonable expectations for 
teachers seeking initial professional certification was 93.5^6 and 9\3'^c for teachers seeking 
renewal of professional certification. 

When the respondents were asked to reflect on the one indicator in Teaching and Learning 
Component U.C: Student Engagement (Approximately 90% or more of the students are engaged 
in learning throughout the lesson), the percentage of "YES" responses ranged from a high of 
S53% for the question "important for the Enhancement of Student Learning" to a low of 65.4% 
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for "Reasonable Performance Expectation for Renewable Certification." Since this component 
is not being used for certification purposes, the questions regarding reasonable expectation . 
initial and renewable certification and preparation of beginning and experienced teachers were 
not included. 

The focus of the STAR Teaching and Learning Component II.D is on monitoring and 
managing students' task-related behavior. The percentage of ' YES" responses ranged from a 
high of 97.8% to a low of 69.9%. For the question "Important for the Enhancement of Student 
Learning", two indicators received the highest level of "YES" responses: U.B.2 (Active 
involvement is sought from students who are passively involved in tasks **or** no students are 
only passively involved) and n.B.4 (Verbal and/or nonverbal techniques are 'ised to redirect 
students who are persistently off-task =*'*or** there is no persistent off-task behavior). Indicator 
II.B.4 also received the highest level of "YES" responses (97.8fc) for the question "Applicable 
to Your Subject Area or Content Specialty". A low of ^9.9% was recorded for indicator II.D. 6 
(Effons to redirect students who are persistently off-task are successful **or** there is no 
persistent off-task behavior) for the question "Reasonable Performance E.xpeciauon for Renewable 
Certification". Support for this set of assessment indicators as being reasonable expectations for 
teachers seeking initial professional certification was 87.6^0 and %5.5^o for teachers seeking 
renewal of professional cenificanon. 

The concern for effective management of acceptable and unacceptable student behavior 
is the focus of the set of assessment indicators that comprise Teaching and Learning Component 
lI.E. The percentage of "YES" responses ranged from a high of 100% for die question 
"Imponant for the Enhancement of Student Learning" for indicator n.E.2 (Behavior of the entire 



class is effectively monitored throughout the lesson) to a low of 79.9% for the question "Qearly 
Stated" for indicator II.E.3 (Students ar^ provided verbal and/or nonverbal feedback about 
acceptable and unacceptable behavior). The percentage of suppon for this set of indicators as 
reasonable expectations for teachers seeking initial professional certification was 912% and 
88.9% for teachers seeking renewal of professional certificarion. 

STAR Performance Dimension III is composed of two components. In ±e component 
of Psychosocial Learning Environment, assessment indicators focus on the quality of the 
classroom climate and positive interpersonal relationships between the teacher and students and 
among students. The percentage of "YES" responses ranged from a high of 99.3% for the 
question "Important for the Enhancement of Student Learning" for indicator III.A.5 (Comments, 
questions, examples, demonstrations and/or other contributions are sought from students 
throughout the lesson) and in.A.7 (Shows patience, empathy, or understanding for students who 
respond poorly or who have difficulty **or** no students have difficulty) to a low of 75.4% for 
the question "Clearly Stated" for indicator in.A.4 (Enthusiasm for teaching, learning, and the 
subject being taught is communicated to smdenis). The percentage of suppon for this set of 
assessment indicators as being reasonable expectations for teachers seeking initial professional 
certification was 911% and 89.9% for leachen seeking renewal of professional certification. 

The focus of the Physical Learning Environment Component reflects a concern for the 
elements of a physical learning environment that enhance the learning of all students. The 
percentage of "YES" responses ranged from a high of 100% for indicator III.B.l (The classroom 
is neat, safe and arranged in an orderly manner) for the question "Clearly Stated" to a low of 
89.1% for indicator III.B.2 (Displays create a pleasant atmosphere and serve a thematic/contem- 
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related purpose) for the question "Reasonable Assessment Expectation for Renewable 
Certification"- This set of assessment indicators was supported by 95.7% of the respondents as 
being reasonable exrjectations for teachers seeking initial professional certification and by 942% 
for teachers seeking renewal of professional certificaaon. 

Perfonnance Dimension FV is comprised of nine ceaching and learning components. 
Component IV.A (Lesson and Activities Initiation) is composed of a set of eight assessment 
indicators that focus on structuring tasks and motivating students at the beginning of the lesson 
and the beginning of various teaching and learning activities during the lesson. The percentage 
of "YES" responses ranged from a high of 100% for the question "Imponant for the 
Enhancement of Student Learning" for indicator IV.A.5 {Direcrions necessary to implement 
learning tasks are clear and complete) to a low of 80.3% for the question "Reasonable 
Expectation for Renewable Certification" for indicator IV.A.6 (Expectations about student 
engagement in learning tasks are communicated at the beginning of the activities). The 
percentage of support for this set of assessment indicators as reasonable expectations for teachers 
seeking initial professional cernficanon was 84.6% and 84.1% for teachers seeking renewal of 
professional cenification. 

For the STAR Teaching and Learning Component FV.B (Teaching Methods and Learning 
Tasks) the percentage of "YES" responses ranged firom a high of 100% for the question 
"Imponant to the Enhancement of Student Learning" for indicator IV.B.3 (Learning activities are 
iinplemented at an appropriate pace) to a low of 81.5% for the question "Reasonable Performance 
Expectation for Renewable Certification" for indic^or IV.B.5 (The teacher and the students 
interact in more than one group size). The percentage of suppon for these indicators as 
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reasonable expectaiions for teachers seeking initial professional certification was 88.2% and for 
teachers seeking renewal of professional certification, 87.6%. 

When responding to questions concerning assessment indicators in Teaching and Learning 
Component IV.C (Aids and Materials), the percentage of "YES" responses ranged from a high 
of 100% for the question "Important to the Enhancement of Student Learning" for indicator 
IV.C.2 (Teaching aids are used properly and accommodate the range of student needs and 
abilities) and indicator IV.C.5 (Learning materials are used properly and accommodate the range 
of needs and abilities of students) to a low of 89.1% for the question "Clearly Stated" for 
indicator number IV.C.4 (The use of learning materials is appropriate for learning tasks and 
objectives, broadens students' understandings and enhances learning). When considering this set 
of assessment indicators as reasonable expectations for teachers seeking initial professional 
certification and renewal of professional certification, respondent support was 91% and 89.7%, 
respectively. 

For the six assessment indicators comprising Teaching and Learning Component IV.D 
(Content Accuracy and Emphasis), the percentage of "YES" responses was greatest (100%) for 
indicator IV.D.3 (Content knowledge is accurate and logical) for the question "Imponant for the 
Enhancement of Student Learning" and lowest (83.8%) for indicator IV.D.5 (Essential elements 
of content knowledge and/or performance tasks are emphasized) fci the question "Clearly Stated". 
Respondents supponed this set of assessment indicators to be rer.sonable expectations for teachers 
seeking initial professional certification with 90.5% "YES" responses and 92% for teachers 
seeking renewal of professional certification. 

STAR Teaching and Learning Component IV.E: Thinking Skills centers around 
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asst imeni considerations of the teacher's ability to actively involve students throughout the 
lesson in the development of higher order thinking. This set of 1 1 indicators focuses on both the 
"what" (content) and the "how" (teaching methods and learning tasks) of thinking. The 
percentage of "YES" responses ranged from a high of 97.8% for the questions "Important for the 
Enhancement of Student Learning" for indicator rV.E.6 (Asks a variety of questions) and 
indicator IV.E.IO (Encourages creative thinking) to a low of 66.9% for the question "Reasonable 
Performance Expectation for Renewable Certification" for indicator IV.E.3 (Encourages students 
to use mental imagery). 

The overall results indicated smaller percentages of "YES" responses for the question 
"Reasonable Performance Expectation for Renewable Certification" (66.9^-93.3^) than in other 
components with the exception of STAR Teaching and Learning Component I.C. (Allocated Time 
and Content Coverage). Percentages of "YES" responses to the question, "Imponani for the 
Enhancement of Student Learning," however, were somewhat higher (80.9%-97.S^o). "YES" 
responses were greatest for the question "Imponant for the Enhancement of Student Learning" 
for seven of the 11 indicators in this Teaching and Learning Component. For each indicator the 
percentage of "YES" responses for the question "Important for the Enhancement of Student 
Learning" was greater than the percentage of "YES" responses for the question "Reasonable 
Performance Expectation for Renewable Certification". When considering this set of assessment 
indicators as being reasonable expectations for teachers seeking professional certification, support 
was 84.6% for teachers seeking initial certification and 85.4% for teachers seeking renewable 
certification. 

In the STAR Teaching and Learning Component IV .F. (Clarification), attention is focused 
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on the teacher's ability to identify and clarify areas of misunderstanding and conftision as 
teaching and learning prcxreed Indicator IV.F.2 (Different words or examples are used in 
clarification ♦^or** no clarification is needed) received the greatest percentage of "YES" 
responses to all questions. OveraU, the percentage of "YES" responses ranged from a high of 
993% for "Clearly Stated" (Indicator IV.F.2, above) to a low of 81% for the same question for 
indicator IV .F. 1 (Areas of minor misunderstanding or difficulty are identified before smdents are 
confused **or** no minor misunderstanding or difficulty occurs). The percentage of support for 
these indicators as reasonable expectations for teachers seeking initial professional certification 
was 88.9*^ and 88.3% for teachers seeking renewal of professional certification. 

Teaching and Learning Component IV.G (Monitoring Learning Tasks and Informal 
.Assessment) addresses the teacher's command of a rather comple.x array of monitoring and 
informal assessment strategies for gauging the students' understanding of both content and 
learning tasks. The percentage of "YES" responses ranged from a high of 100% for the question 
"Imponant to the Enhancement of Student Learning" for indicator IV.G.6 (Adjustments within 
the lesson are made as needed **or** no adjustments are necessary) to a low of SO.6% for the 
question "Clearly Stated" for indicator IV.G.4 (Solicits a range of responses from students to 
assess a variety of levels of learning as appropriate). The percentage of support for teachers 
seeking initial professional certification for this set of assessment indicators was 93.4% and 
93.5^c for teachers seeking renewal of professional certification. 

Teaching and Learning Component IV. H (Feedback) reflects the teachers' ability in 
guid'- g and enhancing students' learning through providing specific feedback about their 
pen...mances and mastery of learning objectives. The greatest percentage of "YES" responses 



was 97.8% for indicator rv.H.l (Provides specific feedback to students about responses which 
are adequate and inadequate) for the question "Applicable to Your Subject Area or Content 
Specially" and for indicator IV.H.2 (Suggestions for improving performance arc provided to 
students **or** none are needed) for the question "Applicable to Your Subject Area or Content 
Specialty ", "Free of Bias" and "Important to the Enhancement of Student Learning". The lowest 
percentage of "YES" responses was given for the question "Clearly Stated" for indicator IV.H.4 
(Provides specific feedback to students when they have mastered learning objective(s). Suppon 
for the assessment indicators in this component as reasonable expectations for teachers seeking 
initial professional certification and for teachers seeking renewal of professional certification was 
91.9^c and 91.3%. respectively. 

The final STAR Teaching and Learning Component, IV .H (Oral and Wrinen 
Communication ) reflects as assessment consideration for the adequacy and appropriateness of oral 
and written communication from the teacher to the smdents. Of the 22 components in 
Dimensions I ±rough IV, this component received the highest percentages of "YES" responses. 
The percentages ranged from a high of 100% for indicator IV.Ll (Written language used in 
lesson presentation is accurate and easy to understand) for the question "Clearly Stated", indicator 
IV. 1.2 (Oral language used in lesson presentation is accurate and easy to understand) for the 
question "Clearly Stated" and "Imponant for the Enhancement of Student Learning," and 
indicator IV. 1.3 i^Uses appropriate vocabulary in oral and written language) for the question "Free 
of Bias" to a low of 94.1% for indicator IV.L2 (Oral language used in lesson presentation is 
accurate and easy to understand) for the question "Free of Bias". The suppon for these 
assessment indicators as being teasonable expectations for teachers seeking initial professional 
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certification was 97.8% and 96.4% for teachers seeking renewal of professional certification. 

Overall, 89,6% of the respondents supported the set of 22 teaching and leaming 
components as reasonable expectations for teachers seeking initial certification in Louisiana, and 
85.5% for teachers seeking renewal of professional certification. 

When considering the degree to which beginning and experienced teachers are prepared 
to successfully demonstrate performance in the teaching and learning components, 8% (Thinking 
Skills) to 60.1% (Physical Leaming Environment) of the respondents indicated that experienced 
teachers were "completely prepared," while for beginning teachers the range was finom 3.7% 
(Thinking Skills) to 44.1% (Physical Leaming Environment). The results indicated that 17% of 
the respondents felt that beginning teachers were 'not prepared at all" to successfully demonstrate 
performance in the Preparation. Planning and Evaluarion Dimension. Also, 39.3% and 22.6% 
of the respondents felt that beginning teachers and experienced teachers, respectively, were "not 
prepared at all" to demonstrate successfully iht set of indicators in the Thinking Skills 
component. 

Summaries for Content Verification Questions for .\ssessment Indicators Bv Each STAR 
Component for Elementary and Secondary Groups 

Summary survey data by elementary (E) and secondary (S) groups were compiled (EUett, 
Evans. Hill. Claudet & Naik, 1991). Overall, the results show few large differences between 
elementary and secondary groups. The largest difference was in Teaching and Leaming 
Component LC: Allocated Time and Content Coverage for indicator LC.3 (The CUP specifies 
the amount of time allocated for leaming each segment of content) for the question "Reasonable 
Performance Expectation for Renewable Certification" where the percentage of "YES" responses 
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for elementary respondents was 52.1% and for secondary respondents, 78.4%. Results were 
similarly higher for the secondary group than for the elementary for other questions in this 
componenL For example, 54.8% of the elementary group responded that this same indicator 
(I.C.3) was "Imponant to the Enhancement of Student Learning", compared to 72.2% of die 
secondary group. For the quesdon "Applicable to Your Subject Area", 65.8% of the elementary 
group responded positively, compared to 83.8% of the secondary group. Differences between 
responses of the elementary and secondary group were also found for indicator I.C. 1 . For the 
quesdon "Applicable to Your Subject Area", 71.2% of the elementary group expressed support 
compared to 89.2% of the secondary group. For the question "Reasonable Assessment 
E.xpectation for Renewable Certification", 56.2% of the elementary group and 81.1% of the 
secondary group responded posidvely. And for the question "Imponant for the Enhancement of 
Student Learning," 57.5% of the elementary and 81.1% of the secondary group e.xpressed suppon. 

Other differences between the elementary and secondary groups in Dimension I: 
Preparation, Planning and Evaluation were predominantly for the question, "Reasonable 
Assessment Expectation for Renewable Certification", with the greater percentage of "YES" 
responses for the secondary group. In Teaching and Learning Component I.A. (Goals and 
Objectives), differences of ten percentage points or more were noted for this question for 
indicators LA. 2 (Learning objectives are referenced to goals and are in a logical sequence) 
(84.9% elementary vs 94.9% secondary) and I.A.3 (Learning objectives accommodare the range 
of developmental and ability levels and needs of students) (80.8% elementary vs 92.3% 
secondary). In Teaching and Learning Component ID. (Aids and Materials) differences were 
found for indicators I.D.I (Aids and materials are logically sequenced as needed) (79.2% 
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elememarv vs 89.2% secondary); I.D.3 (The CUP specifics aids and materials that enhance the 
development of thinidng skills) (78.1% elementary vs 89.2% secondary); and IDA (The CUP 
specifies supplemental and/or differentiated aids and materials) (75.3% elementaiy vs 86.5% 
secondary). For I.E (Home Learning) differences between elementary and secondary groups were 
found for indicator LE.l (The CUP includes a sufficient number of home learning assignments 
that enhance learning) (69.4% elementary vs 88.9% secondary). For this same question in 
Teaching and Learning Component LF (Formal Assessment and Evaluation), there was a 
considerable difference between elementary and secondary groups for indicator I.F.6 (Provision 
is made to communicate performance standanis on fonnal assessments and evaluations to 
students) (79.5% elementary vs 97.3% secondary). 

For the question "Free of Bias" there was only one indicator in Dimension I where 
elementaiy and secondary groups differed considerably. In Teaching and Learning Component 
LF. (Formal Assessment and Evaluation) 97.3% of the elementary group and 86.1% of the 
secondary group responded "YES" for Indicator I.F.I (Formal assessment and evaluation 
procedures are planned to measure each learning objective). 

For the question "Important for the Enhancement of Student Learning," a greater 
percentage of the secondary group than the elementary responded affirmatively to indicator IDA 
(The CUP specifies supplemental and/or differentiated aids and materials) (94.6% secondary vs 
83,6% elementary). 

No large differences between the two groups were found in Teaching and Learning 
Component II.B.: Teaching Methods and Learning Tasks. 

In Dimension U: Classroom and Behavior Management, the most notable differences 
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berween the elementary and secondaiy group were found in Teaching and Learning Component 
II.E: Monitoring and Maintaining Student Behavior. For indicator II.E.3 (Smdents are provided 
(verbal and/or nonverbal) feedback about acceptable and unacceptable behavior) differences of 
more than ten percentage points were found for each of the five questions, with the elementary 
group expressing greater suppon: "Clearly Stated" (88% elementary vs 73.2% secondary); 
Applicable to Your Subject Area or Content Specialty" (97.3% elementary vs 80% secondary); 
"Reasonable Assessment Expectation for Renewable Certification" (84% elementary vs 73.2% 
secondary); and "Imponant for the Enhancement of Student Learning" (92% elementary vs 73.2% 
secondary). Similarly, a larger percentage of affirmative responses were found for the elementary 
group for indicator II.E.4 {Feedback provided lo students about their behavior is consistent with 
behavioral expectations) for the question '.Applicable to Your Subject Area or Content Specialty" 
(98.7% vs 80%); "Free of Bias" (97.3''c vs 82.9%); and "Imponant for the Enhancement of 
Student Learning" (97.3% vs 80.5%). 

A few differences between the elementary and secondary groups were found in Teaching 
and Learning Component II.A: Time, with larger percentages of "YES" responses for the 
secondary' group. For indicator n.A.2 (Expectations for maintaining and completing timelines 
for tasks axe communicated to students) and the question "Applicable to Your Subject Area or 
Content Specialty." 78.4% of the elementary and 92.5% of the secondary group responded 
affirmatively: for the question "Reasonable Assessment Expectation for Renewable Cenification," 
61.3% of the elementary and 80.5% of the secondary group responded "YES"; and for the 
question "Imponant for the "Enhancement of Student Learning," 68.9% of the elementary and 
80.5% of secondary group expressed suppon. For indicator ILA.4 and the question "Reasonable 
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Assessment Expectation of Renewable Certification," there were 80*%; "YHS" responses among 
the elementary group, increasing to 90.2% for the secondary group. Responses of both groups 
to other indicators in n.A.: Time were consistent, with the exception of one question, "Clearly 
Stated," for indicator II.A.5 (Supplemental activities are provided as needed to fill the time 
allocated for learning) where 98.7^ of the elementary group agreed, compared to $7.^% of the 
secondary group. 

No large differences between the elementary ai*d secondary groups were noted for any 
indicators in Teaching and Learning Components II.B: Classroom Routines, II.C: Student 
Engagement, or II.D: Managing Task-Related Behavior. 

In Dimension III: Learning Environment, no large differences bet\veen the elementary and 
secondary groups were found in either of the two Teaching and Learning Components, III.A: 
Psvchosociai Leamins Environment and III.B: Phvsical Leamins Environment. 

Few differences were found between the two groups in i^imension IV: Enhancement of 
Learning. In Teaching and Learning Component IV..\: Lesson and Aciiviries Initiation, the only 
notable difference was for indicator IV.A.6 (Expectations about student engagement in learning 
tasks are communicated at the beginning of activities), with 90.7% of the elementary group 
responding "YES" to the question "Imponant to the Enhancement of Student Learning," compared 
to 78^ of the secondary group. 

In Teaching and Learning Component IV. B: Teaching Methods and Learning Tasks, lOO'^t 
of the secondary group expressed suppon for indicator rV'.B.l (Use of methods is appropriate for 

to 

the complexity of lesson context) for the question "Reasonable .Assessment E.xpectation for 
Renewable Certification," compared to 89.3% of the elementary group. For indicator IV.B.4 



(Uses two or more meUiods that enhance student interest and actively involve students in learning 
tasks) more respondents in the elementary than secondaiy group responded "YES" to the question 
"Important for the Enhancement of Student Learning" (94.6% elementary; 82.9% secondary). 

In Teaching and Learning Component IVX): Content Accuracy and Emphasis, two 
differences were found between the groups. More secondary (95.1%) than elementary (84.9%) 
respondents said that indicator IV.D. 1 (Students are given opportunities to learn at more than one 
cognitive and/or performance level) is "Clearly Stated". For indicator IV.D.6 (Potential areas or 
points of difficulty are emphasized throughout the lesson), a greater percentage of the secondary 
group also responded "YES" to the question "Reasonable Assessment Expectation for Renewable 
Certification"* (90.2% secondary vs 80% elementary). 

In Teaching and Learning Component IV.E: Thinking Skills, a few differences were also 
found. Greater percentages of secondarv^ than elementary respondents expressed suppon for the 
question "Reasonable assessment Expectation for Renewable Certification." For indicator IVE.3 
(Involves students in developing principles and/or rules), 92.7% of the secondary' group 
responded "YES" compared to 69.9% of the elementary; for IV.E. 8 (Encourage critical analysis 
and/or problem solving) the percentages were 97.6% and 84.9%. respectively; and for indicator 
IV.E.9 (Encourage students to elaborate, extend or critique their own or other students' 
responses), they were 81.1% and 95.1%. 

For indicators IV.E.4 and IV.E.5 in Thinking Skills, the elementary group had higher 
percentages of "YES" responses to the question "Applicable to Your Subject Area or Content 
Specialty", 95.9% vs 85% and 86.5% v- 75%, respectively. For indicator IV.E.11, (Provides 
opportunities for the extension of learning to different contexts), 87.7% of the elementary group 
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and 73.2% of the secondary group said that the indicator was "Clearly Stated". 

In Teaching and Learning Component IV.F: Clarification, one difference >vas found For 
indicator IV.F.l (Areas of minor misunderstanding or difficulty are identified and addressed 
before students are confused **or** no minor misunderstanding or difficulty occurs) more 
secondary than elementary educators responded "YES" to the question "Reasonable Assessment 
Expectation for Renewable Ceilificaiion" (90.2% secondary vs 78.4% elementary). 

No large differences between the elementary and secondary groups were found in 
Teaching and Learning Components IV.C: Aids and Materials, IV.G.: Monitoring Learning Tasks 
and Informal Assessment, IV.H: Feedback and IV.I: Oral and Written Communication. 

For the teaching and learning components comprising Performance Dimension I 
(Preparation. Planning and Evaluation), somewhat smaller percentages of elementary respondents 
viewed beginning teachers as being "completely prepared" to successfully demonstrate through 
an on- die-job assessment process the indicators in Teaching and Learning Components I.A: Goals 
and Objecrives (5.5% elementary vs IS.9% secondary); I.B: Teaching Methods and Learning 
Tasks iS.2% elementary vs 16.7% secondary); I.C: Allocated Time and Content Coverage (4.1% 
elementary vs 16.2% secondary); and I.F: Formal Assessment and Evaluation (5.5% elementary 
vs 24.3% secondary). In Teaching and Learning Component I.D: Aids and Materials, a smaller 
percentage of the secondary group thought experienced teachers were "completely prepared" 
(24.3% secondary vs 34.7% elementary). 

In Performance Dimension 11 (Classroom and Behavior Management) a somewhat larger 
percentage of secondary educators viewed beginning teachers as being "completely prepared" for 
successfully demonscrating indicators in Teaching and Learning Component II.A: Time, than 
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elementary educators (27.5% secondary vs 13.7% elementary). The same was tnie for 
experienced teachers (50% secondary vs 33.3% elementary). In Teaching and X-eaming 
Component II.D.: Managing Task-Related Behavior, more of the secondary group than the 
elementary (19.5% vs 9.5%) felt beginning teachers were "completely prepared". In fact, 16.2% 
of the elementary group (vs 7.3% of the secondary group) felt beginning teachers were "not 
prepared at all". In Teaching and Learning Component lI.E: Monitoring and Maintaining Student 
Behavior, more secondary than elementary respondents (17.1% vs 8.2%) felt that beginning 
teachers were "completely prepared". 

In Performance Dimension HI: Learning Environment, no large differences between the 
elementary and secondary groups were found in the percentage who believed that teachers were 
"completely prepared" to successfully demonstrate indicaton through on-the-job assessment. 

In Performance Dimension IV: Enhancement of Learning, the elementary and secondary 
groups differed substantially only in the percentages who felt beginning teachers were 
"completely prepared" to demonstrate indicators in Teaching and Learning Component IV.F: 
Clarification. More secondar>' than elementary respondents felt beginning teachers were 
"completely prepared" (20% vs 83%). For all other components in Dimension IV: Enhancement 
of Learning, elementary and secondary educators responded similarly regarding the level of 
preparation of both beginning and experienced teachers. 

Summaries for Content Verification Questions for Assessment Indicators for Teachers and 
"Other" Groups 

A summary of the percentage of "YES" responses to the content verification question.s 
for each indicator for each Teaching and Learning Component within each STAR Performance 
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Dimension by teacher and "other" groups was compiled (Ellett, Evans, Hill, Claudet & Naik, 
1991). The "other" group consisted mainly of teachers employed by the Louisiana Department 
of Education as outside e valuators and master teachers for the 1990-91 school year. All assessors 
completed a seven day assessor certification program prior to assessing teachers. The teachers 
in the study were recommended as knowledgeable about the STAR and had received an 
orientation session but had not necessa ily completed the program to certify STAR assessors. 
Seventy-seven percent of the teachers in the smdy were participating in the assessment process 
during 1990-91; and it is assumed, since the study was conducted during March and April, 1991, 
that most were currently involved in the assessment process and did not have knowledge of their 
final scores relative to benchmarks for certificadon. 

There were some dilTerences between the two groups. While it is beyond the scope of 
this repon ro discuss all of the differences found between these two groups, complete results are 
reponed in a technical report (Ellett, Evans, Hill. Claudet & Naik, 1991). Patterns of responses 
and larger differences will be highlighted. 

For the question "Clearly Stated," teachers responded "YES" more often than "others" in 
several components. In the Teaching and Learning Component of Thinking Skills, differences 
were found in indicators IV.E.3 (Involves students in developing principles and/or rules) 
(T=75.7<^c; 0=63.2':^); IV.E.7 (Wait time is used to enhance student learning) (T=89.2%; 
0=10()^c): IV.E.8 (Encourages critical analysis and/or problem solving) (T=91.9^c; 0=73*^); 
IV.E.9 (Encourages students to elaborate, extend or critique their own or other students' 
responses) (T=97.3%; 0=86.5%); IV.E.IO (Encourages creadve thinking (T=89.2%; 0=70.3%); 
and IV.E. 1 1 (Provides opponunities for the extension of learning to different contexts) (T=88.9%, 

27 



0=63.2%). In Teaching and Learning Component IV.A,: Lesson and Activities Initiation, this 
same finding was true for IV.A.2: Activities are initiated with motivating introductions that are 
content related (T=89.2%, 0=7L1%); rV.A.3: Clearly communicates specific leaming outcomes 
to students (T=94.6%, 0=84.2%); and IV. A. 6: Expectations about student engagement in leaming 
tasks are communicated at the beginning of activities CT-S92%, 0=62.2%). This same panem 
was evident for the question "Clearly Stated" in Teaching and Leaming Component IV'.C: Aids 
and Materials for indicator rV.C2 (Teaching aids are used properly and accommodate the range 
of student needs and abUities) (T=100%, 0=89.2%); IV.C.4 (The use of leaming materials is 
appropriate for learning tasks and objectives, broadens students' understandings and enhances 
leaming) (T=94.6%. 0=81.1%) and IV.C5 (Leaming materials are used properly and 
accommodate the range of needs and abilities of students) (T=94.6%, 0=81.1%) and in Teaching 
and Leaming Component IV.D: Content Accuracy and Emphasis for indicators IV.D.2 
(Emphasizes the value and/or importance of topics and activities) (T=88.9%, 0=78.9%) and 
IV.D.5 (Essential elements of content knowledge or performance tasks are emphasized) 
(T=88.9%. 0=71.1%). 

In the Teaching and Learning Component of Lesson and Activities Initiation, there were 
more "YES" responses for the "other" group for the question "Free of Bias" for indicators IV.A.4 
(The purpose and importance of topics and leaming activities are communicated to students) 
(T=86.5%, 0=71.1%): IV.A.6 (Expectations about student engagement in leaming tasks are 
communicated at the beginning of activities) (T=81.1%, 0=94.6%); IV.A.7 (Reviews pi-st 
leaming to ensure students' readiness for new leaming) (T=86.1%, 0=100%); and IV.A.8 (As 
new ideas/concepis/activities are introduced, they are related to past and future leaming) 
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(T=83.3%, 0=94.6%). For the questions "Reasonable Assessment Expectation for Renewable 
Certification" and "Important for the Enhancement of Student Learning," the "other" group also 
responded "YES" more frequently to the same indicators as above. 

The "other" group also responded affuroanvely more often than teachers to indicators in 
Dimension I: Preparation, Planning and Evaluation which relate to the Comprehensive Unit Plan 
(CUP). Experienced teachers in the study (95%) were not required by policy to address 
indicators in this dimension by writing a CUP. Particularly for the questions "Applicable to Your 
Subject Area or Content Specialty", "Reasonable Assessment Expectation for Renewable 
Cemficarion" and "Imponant for the Enhancement of Smdent Learning", there were more "YES" 
responses for the "other" group than the teacher group. In fact, the largest differences between 
the perceptions of teachers and "others" occurred in Component LC: Allocated Time and Content 
Coverage for indicator LCI (The CUP specifies the amount of time to be spent on each teaching 
and learning activity). For the question "Important for the Enhancement of Student Learning," 
a difference of 40.9 percentage points separated teachers and "otiiers" (T=48.6%. 0=89.5%). A 
difference of 34.6 percentage points separated teachers and "others" regarding the same indicator 
and the question "Applicable to Your Subject Area or Content Specialty," (T=60%, 0=94.6%). 
Another large difference (29.4 percentage points) was noted for the same indicator in response 
to the question "Reasonable Assessment Expectation for Renewable Certification" (T=57.1%, 
0=86.5%). 

Other differences, although not quite as large, were noted in Dimension I. For example, 
more "others" than teachers saw indicator LA.4 (Student performance assessment data have been 
used to develop leaming objectives as appropriate) as being "Important for the Enhancement of 



29 



Student Learning," (T=85.7%, 0=97.3%). This was also true for indicator I.C.3 (The CUP 
specifies the amount of time allocated for learning each segment of content) (T=55.9%, 0=73%) 
and I.F.I (Formal assessment and evaluation procedures are planned to measure each learning 
objecdve) (T=S2.9<7c, 0=100%). 

For the quesdon "Applicable to Your Subject Area or Content Specialty;* teachers also 
responded "YES" less frequently to selected indicators in Dimension I. For I.B: Teaching 
Methods and Learning Tasks, indicators I.B.I (Activities are referenced to objectives, are 
sequenced logically and are separated into component pans as needed) the teacher group had 
85.7% positive responses while the other group had 100%. For two indicators in I.C: Allocated 
Time and Content Coverage, the same pattern was found: I.C. 1 (The CUP specifies the amount 
of rime to be spent on each teaching and learning activity) (T=60%, 0=94.6%); I.C.3 (The CUP 
specifies the amount of time allocated for learning each segment of content) (T=65.7%, 
0=83.3% K In I.D.: Aids and Materials there were notable differences between the two groups 
on one indicator. I.D.4 (The CUP specifies supplemental and/or differentiate aids and materials) 
(T=85.7%. 0=97.2%). Two indicators in I.E.; Home Learning also received fewer "YES" 
responses to the same quesrion: I.E.I (The CXT includes a sufficient number of home learning 
assignments that enhance learning) (T=77.1%, 097.3%); LE.2 (Home learning assignments 
accommodate the range of student developmental and ability levels and needs) (T=70.6%>, 
0=97.4%). And one indicator in I.F: Formal Assessment and Evaluation, LF.l (Formal 
assessment and evaluation procedures are planned to measure each learning objective) was less 
often viewed as applicable by teachers (T=76.5%, 0=lOO%). 

For the quesrion "Reasonable Assessment Expectation for Renewable Certification," 
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several differences were found in Dimension I. In LC: Allocated Time and Content Coverage, 
teachers and "others" differed in their responses to indicator LC. 1 (The CUP specifies the amount 
of time ro be spent on each teaching and learning activity) (T=57.1%, 0=86.5%); LC3 (The CUP 
specifies the amount of time allwiatcd for learning each segment of content) iT=6Q%, 0=77.8%). 
In I.E: Home Learning, teachers viewed two indicators as "Reasonable Assessment Expectation 
for Renewable Certification" less often than those in the "other" group: LE.2 (Home learning 
assignments accommodate the range of student developmental and ability levels and needs) 
(T=73.5%, 0=89.2%); I.E.3 (The CUP includes activities for checking home learning assignments 
and for providing feedback to students) (y=7S.S%, 0=S92%). One indicator in LF: Formal 
Assessment and Evaluation, LF.l (Formal assessment and evaluation procedures are planned to 
measure each learning objective) was seen as a "reasonable expectation" less often by teachers 
than 'others ' tT=7L4'7c, 0=97.2^c). 

Overall, the suppon for each component set of assessment indicators as being reasonable 
performance expectations for teachers seeking initial professional certification and renewal of 
professional cenification was greater for the "other " group than for the teacher group. This is 
particularly true for components in Dimension I; Preparation, Planning and Evaluation, where 
suppon among teachers ranged from 64.7% for Teaching and Learning Component I.E.: Home 
learning to S0% for L-\; Goals and Objectives and for "others", from 81% for I.E: Home 
Learning to 94.7^ h for I.F: Formal Assessment and Evaluation. 

While a difference of 33.5 percentage points was recorded for indicator n.C. 1 (High levels 
of the quantity and quality of student engagement in learning tasks are evident throughout the 
lesson) as a "Reasonable Assessment Expectation for Renewable Certification," this indicator is 
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not in fact used for certification purposes but only for staff development 

Differences were also noted in Teaching and Learning Component n:A: Time, with 
teachers supporting the indicators as reasonable expectations for initial certification (83.3%) and 
renewal of professional certification (80%), compared to 94.9% of the "other" group for both 
inidal cerdfication and renewal of certification. 

This trend continued in Teaching and Learning Component IV.A: Lesson and Activities 
Initiation where teachers viewed the indicators as a set of reasonable expectations for initial 
certification (68.6%) and renewal of certification (64.9%) compared to 94.9% for both by 
"otherj". Similarly, in Teaching and Learning Component IV .E: Thinking Skills, 77.1% and 
77.8% of teachers thought the indicators as a group represented reasonable expectations for initial 
and renewal of certification, respectively, while 92.3% of the "other" group supported these same 
indicators for both types of certification. 
Summary of Participants^ Comments/Suggestions 

A brief summary of panicipants' comments and suggestions regarding the STAR, the 
STAR Assessor Certification Program, the LTIP law and impiementarion and the LTEP law and 
implementation suggests a number of concerns by Louisiana educators. Recurring state: ^nts of 
concerns are highlighted in this section. Complete responses of each participant are included in 
a separate paper (Ellett, Evans, Hill, Claudet & Naik, 1991); names of specific individuals or 
agencies have been deleted. 

STAR : Respondents generally expressed support for the STAR as a comprehensive guide 
to effective teaching which is well-grounded in the literature. A number of respondents cited the 
need for clarification and more examples for some indicators. Several comments concerned the 
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siaiemeni of decision rules in "negative" terms, suggesting le-woitUng in positive terms. 

A number of comments regarded the length of the STAR and the "excessive" number of 
indicators. However, other respondents warned that in making revisions, the quality of the 
instrument needed to be preserved. 

Some participants pointed out the need for more training for teachers to prepare them for 
the evaluation. Providing teachers with a STAR document several weeks prior ro the training 
session so they could prepare ahead of time was suggested. Also, the role of colleges in 
preparing teachers for the STAR was noted. 

Some responses revealed participants ' misunderstandings, e.g. confusing daily practice and 
assessment demand characteristics, appIicabiHty of certain indicators in cenain grade levels or 
subject areas, and misunderstandings of the way data arc aggregated to make certificaiioa 
decisions. 

STAR Assessor Certification Program : The most frequent comment regarding the training 
program to cenify STAR assessors was the need for continued Gaining for those who assess 
teachers. Quality control in the selection and preparation of assessors was often cited as an area 
of concern. More training in real classroom situations was suggested, as well as a longer training 
period. 

LTIP Law and Implem entatinn- Respondents supponed the internship year as an 
opportunity for new teachers to receive feedback and suppon from colleagues and/or just get 
establishe.i. The original intent of the internship law-to provide assessments for suppon and 
professional growth, not certification, for new teachers-was not evident, as many respondent 
echoed one who said, "This is a good tool for the fu^t year intern program, but not for the fu-st 



ERIC 



year cenification. It would be better to evaluate them in their second year of teaching." 
Participants felt teachers need to get established first and become adjusted to teaching before they 
were evaluated, to reduce stress. 

Many respondents cited the need for colleges to become involved in preparing teachers 
for the STAR, both in college classes and as members of support teams for intern teachers. 

The need for preparation of new teachers for the assessment by local districts and 
assessors was also commented on frequently. One area of particular concern was writing a 
Comprehensive Unit Plan. 

Implementation concerns such as proper planning, scheduling, and hiring sufficient 
numbers of assessors to provide the suppon beginning teachers needed were often raised. 
Changes in policies affecting the program and standards were also a neason for concern; however, 
the statement by the state board (not a change) that LTIP was for suppon and that evaluations 
would begin in the second year was lauded. 

Several respondents mentioned that new teachers who received a "superior" rating should 
not to go through the evaluation process again for LTEP, 

LTEP Law and Implementation : The most common comment received from participants 
concerned the need to better prepare teachers for the evaluation. Panicipants were mixed in their 
reactions to changes in the program during the year. Some noted the recent changes as badly 
needed improvements, e.g.. decreasing the assessment period from seven to five days, providing 
immediate feedback, mandating more training for teachers. Others expressed concern for 
"watering down the program" and bowing to the demands of teachers' unions. 

A number of respondents wrote that while teachers should be evaluated, the evaluation 
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should not be tied to certification. The suggestion was made that teachers be given a choice of 
being evaluated and receiving a raise. 

Elimination of the "superior" rating was an often-cited concern. Many felt that this was 
adding undue stress to teachers and contributing to "performing" staged lessons, "a dog and pony 
show" or "window dressing." 

Impiementation concerns were also noted, with criticism leveled for the lack of planning, 
preparation and communication concerning the implementation of the program, rcsuinng in 
numerous policy changes and negativism on the pan of teachers. More time and thought needed 
to be spent on developing sound program implementation policies and preparation to implement 
the program. 

Some respondents pointed to the need for staff development in conference skills so that 
the information gained in classroom assessments could be better used for professional growth. 
Many principals do not see the need for conferences and some omit them, according to 
respondents. 

Respondents were mixed in their statements of the sufficiency of local evaluations and 
the need for statewide evaluations. 

Lastly, a number of participants wrote about improvements they had seen in Louisiana 
classrooms as a result of the STAR process and expressed the belief that the program itself is 
sound and the hope that, with some adjustments, it can be made to work. 

Discussion and Conclusions 

The input of educators who are knowledgeable about the Louisiana STAR is an imponant 
form of the STAR content verification. Statewide surveys of educators were conducted to better 



understand their perspectives regarding assessment indicators in each teaching and learning 
component as part of the development process. The results of this study, conducted during the 
first year of statewide implementation, show endorsement and affirmation of the STAR content 
in a manner that is consistent with the results reponed in the fint study (Ellert. Naik & Logan, 
1990) of this series. In the first study, teachers strongly supponed the set of components as 
reasonable performance expectations for both beginning and experienced teachers and. 
imponandy, as essential to the enhancement of student learning. In the second study (Ellert, Hill, 
Claudet & Naik. 1990), "experts" supported the content of the ST.AR at the indicator level, a 
higher level of specificity. 

In this study, educators who were knowledgeable about the STAR and ihe assessment 
process supponed the content of the revised 1990-91 version of the STAR, again at the indicator 
level. Since 1990-91 was the first year of statewide implementation, responses in this study 
represent the perceptions of educators who have been emersed in the evaluation process. In fact, 
the majority of the teachers in the study were in the evaluation process at the rime they 
responded to the survey. 

The majority of respondents endorsed each of the indicators as applicable to their subject 
area or content specialty and free of bias. In addition, the results supponed :he indicators as 
clearly stated, reasonable performance expectations for both beginning and experienced reachers 
and , in most instances, indicated greater suppon for the indicators as important to the 
enhancement of student learning. Considered collectively, the results show strong educator 
endorsement of the appropriateness and applicability of the indicators and teaching and learning 
components to elementary and secondary settings. 
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In the component of Thinlcing Skills, an area which has not been systematically addressed 
in assessment instruments developed previously in other states and a new area for many teachers 
as well, support for the indicators as reasonable expectations for certification were somewhat 
lower than support for the same indicators as important to enhancing student learning. This 
reaffirms the concern voiced by many during assessor certification training programs that at 
present, many teachers do not possess the knowledge and skills to demonstrate these indicators 
successfully. The results of this survey suggest that the component of Thinking Skills is an area 
where teachen need more preparation, at both the pre-service and in-service levels. 

Interestingly, support was greater in 19 of the 21 teaching and learning components used 
for cenitlcation for reasonable expectations for teachers seeking initial certification than for 
teachers seeking renewal of professional certification. (The exceptions were Thinking Skills and 
Monitoring Learning Tasks and Informal Assessment.) At the same time, respondents indicated 
that those seeking initial certification were believed to be less prepared than the experienced 
teachers. Overall, the results indicate oiat up to 23% of experienced teachers and up to 40% of 
beginning teachers may not be adequately prepared to successfully address STAR Teachmg and 
Learning Components. The component of Thinking Skills is the area of greatest need in terms 
of preparation of teachers, both beginning and experienced. 

When reviewing each assessment indicator in each teaching and learning component, 
respondents supponed the indicators as being reflecriive of the component ideas. Of panicular 
interest is the fact that respondents consistentiy supported the indicators as imponant for die 
enhancement of student learning at a higher percentage tiian for a reasonable pertbrmance 
expectation for cenification for teachers. It would seem logical that if an indicator is imponant 
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for the enhancement of student learning, then there would be as much or greater support for a 
reasonable performance expectation since student learning is the focus of the teaching profession. 

A comparison of responses for the teachers in the study and the group labelled "others" 
(mostly assessors) reveals some interesting differences. For a number of indicators in the 
components of Thinking Skills, Content Accuracy and Emphasis, Aids and Materials, and Lesson 
and Activities Initiation, teachers expressed support for the clarity of the indicators to a greater 
degree than did assessors. It may be that these indicators appeared on the surface to be "black 
and white" to teachers, but to assessors, who had to apply the indicators in a wide variety of 
classroom contexts and make "high stakes" decisions, more "shades of gray" appeared. The 
implication of this finding is that continued training/monitoring of assessors is necessary to refine 
assessors* understandings and prevent "coder drift" as they modify their own understandings of 
indicators over time. 

In the teaching and learning components related to the CUP, teachers viewed the 
indicators as less applicable. less reasonable in terras of expectations, and in some cases, less 
important to the enhancement of student learning than did "others" (assessors). In particular, 
teachers indicated somewhat less support for specification of time for each major teaching and 
learning activity within the STAR Teaching and Learning Component I.C (Allocated Time and 
Content Coverage) as being applicable to their subject area or content speciahy, as a reasonable 
performance expectation for cenification and as important to the enhancement of student learning 
than for other STAR components. Since almost all of the teachers in the study were experienced 
and were exempt from writing a Comprehensive Unit Plan by policy of the state board, it is 
probable that most did not address the indicators in Dimension I in any formal way. Assessors, 
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all of whom had completed a seven-day training program, had not only been infonned of the 
logic of the STAR assessment piocess and the key role of planning, but had also seen the results 
of planning (or the lack of planning) in classes they had observed during the year. 

Shulman (1987) has suggested that teachers do not have an adequate command of content, 
pedagogical and curriculum knowledge as they think atout their own teaching and students* 
learning. If this is true, then it is understandable that teachers might not view the idea of 
thinking about and planning time allocations for teaching and learning as applicable, reasonable, 
and important to enhancing learning. 

As pan of the inservice preparation of teachers for the STAR assessment, it seems 
imponant to emphasize the connection between the planning steps and what happens in the 
classroom, in order to increase teachers' probability of success. Although the planning process 
involved in constructing a five to seven day Comprehensive Unit Plan is more involved than in 
writing a series of daily lesson plans, the CUP was intended as part of the original assessment 
process to be prepared for renewable cenification only once every five years. In light of these 
findings, state board policies exempting experienced teachers from writing a Comprehensive Unit 
Plan seem ill-advised. 

A comparison of the results of this smdy with those of a similar study conducted before 
statewide implementation (Ellen, Hill, Claudet, & Naik, 1990) indicates that results for the total 
sample were consistent, with a few exceptions. For the nine indicaton where percentages of 
respondents who answered affirmatively decreased by ten percentage points after implementation, 
seven were for the question, "Clearly stated." This finding may reflect educators' concerns as 
they attempted to actually incorporate indicaton of effective teaching in their lessons which were 
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new to them (e.g.. mental imagery, enthusiasm for learning , comnriunicadng timelines to 
students). 

In other instances, the percentages of respondents who answered affirmatively increased 
by ten percentage points after implementadon. For five indicators, increases of this size were 
noted for the question, "Reasonable Expectation for Renewable Certification," and for two 
indicators, large increases were seen in response to the question, "Imponant to the Enhancement 
of Student Learning." 

These indicators, which span the four dimensions of the STAR, reflect ideas related to 
the imponance of the learner as an individual, such as accommodating the range of student 
developmental and ability levels and needs, showing patience and empathy for students who have 
rfifficulty, personalizing lessons, and treating students fairly and equitably. 

A comparison of the responses of teachers in the 1989-90 sample and the 1990 sample 
reveals some interesting findings. First, for five of the 26 indicators in Dimension I ^Preparation, 
Planning and Evaluation) which involves the preparation of a comprehensive unit plan, the 
percentage of teachers' affirmative responses decreased by ten percentage points for one or more 
of the questions. The indicator with the lowest percentage of affirmative responses to the 
question, "Imponant to the Enhancement of Student Learning" was also in this area (The CUP 
specifies the time spent on each teaching and learning activity.) At the same time, it should be 
noted that experienced teachers were exempt from constructing a comprehensive unit of leaching 
and learning for their assessment by state board policy. 

For the remaining 13 indicators where the percentage of affirmative responses decreased 
by ten percentage points for one or more questions, most involved new ideas such as the use of 
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mental imagery to enhance students* learning, communicating expectations about the level of 
engagement of students, and communicating expectations for timelines to students. 

On the other hand, comparisons of the teacher groups for the two years reveals that 
teachers' affimiative responses increased by ten percentage points or more for questions about 
12 indicators. As in the total sample, the teacher group showed increases in indicators related 
to accommodating the range of needs and abilities of students, personalizing lessons, redirecting 
students who arc off-task, and clarification. In 1 1 of these 12 indicators, increases were noted 
for the question, "Reasonable Expectation for Renewable Certification." 

The results of this study are imponant in that they enhance the literature on imponant 
aspects of teacher cenificauon for both beginning and experienced teachers and provide a useful 
resource to other states embarking on such work. Of course, similar studies have been comoleted 
in a variety of other states as pan of establishing the job-related validity of certification 
assessments. However, results provided in this snidy included professional judgments of 
knowledgeable educators about many new criteria (e.g.. indicators of teaching higher order 
Jiinking skills) on the ST.AR not well represented on other state assessment systems. The results 
also have implications at the preservice level as statewide effons are directed at bringing teacher 
preparation institutions "in line" with the expectations of assessments of teaching and learning 
reflected in the ST.AR. 

The results presented here continue, for the most part, to reaffirm Louisiana educators' 
professional verifications of the STAR Teaching and Learning Components and assessment 
indicators as imponant elements of effective teaching to enhance student learning and imponant 
to renewable, professional cenification as well. 
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It is important to note, however, that content verification is just one step in establishing 
validity. While studies such as this one document the credibility of a system, particularly by 
asking teachen about the importance of the indicator to enhancing students* learning and 
establishing the relevance of the indicator to good professional practice, the process does not 
ensure political viability or statewide teacher acceptance. From the point of view of the teachers 
in Louisiana, endorsement of the indicators of effective teaching and learning by representative 
teachers over three years as clearly stated, applicable, free of bias, reasonable expectations for 
renewable ceruficiJ'ion, and important to the enhancement of student leaming does not constitute 
input in the development process. Citing results such as those reported here does not persuade 
teachers that they have had input. 

Based on experiences in Louisiana and the fact that the teacher evaluation program has 
been put "on hold" after the first year of implementation, and faces an uncertain fate in the 1992 
legislative session, it is recommended that otiier states considering implementation of teacher 
evaluation programs establish timelines which provide for teachers to (1) have input upfront and 
publicly, and (2) receive adequate preparation, to reduce personal concerns associated with a 
"high stakes" innovation. While teachers* "upfront and public" input many not necessarily be 
helpful or meaningful from the perspective of developers, tiie strategy would increase the 
acceptability of the new system. Based on our experience in Louisiana, where short timelines 
were imposed by law, strong endorsement of indicators of effective teaching and leaming does 
not translate into acceptability of a system when teachers' personal concerns are high. 
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APPENDIX A 

Demographic Information 



-It) 



TOTAL SAMHJB 



PAST A: OEMOGRAPHIC INFORMATION 

DIRECnONSt Please snpply the reqoe^ Infonoatton or cbeck tlie appn^riats siMce(s^ Wliea 
completed, please proceed to tbe G>Btenc«yerifleatf(« Surniy on site Best page. 

Sex: &tj6 Female 30.4 Male 

2. Ethnkity: 

163 Black 0.0 Hispanic 

9ZA WUte 0.7 Other Qplease ^edfy) 



Age: 

21-25 31.2 41-15 

5.1 26.30 18.8 46.50 
—2s. 31-35 1X3 51-55 

18.1 36-40 7JS 

Corrent Position: 

2g^ Teacher &5 Central Office Supervisor 

37.7 Pxindpal 0.7 College Faculty 

7.2 AssistJUit Principal 20.3 Other (please spedfV) 



^* Parish in which jou are presently empioyed:^ 



(please print) 

6. Schoot level in which you wqrii? (Chedi only one. ) 

2.2 Early Childhood S2S Etementary 15.4 Secondary/Middle 

l**-? Secondary/High 14.0 Multiple Uveis 0.7 Coilege Facoity 

7. Content area In which you primarily teach or consider your specialty? (Check only one .) 

47.1 Basic SkUlaElementary IJ Art/Music 

6.6 Special Education 11.0 English/Language Arts 
3-7 Vocational Eoucation 1.5 PX.ltecreation 

5.9 Social Studio SS Math 

3.7 Biological Sciences g.1 Other (picase specilV) 

2J2 Physical Sciences 

8. Total number of years experience in public/private schools (Including tbe 1989-90 school year): 

I. 4 1 year 17.4 IMS years 
0-7 2 yeare 23.9 16-20 years 
5.1 3- 5 years 47.1 20 years 
43 6-10 years 

9. Are you a graduate of a Louisiana undergraduate teacher education program? 

85.5 Yes 14.5 No 

10. Highest degree earned: 

II. 6 Bachelors 

19.6 Mastere 
53.6 Masters +30 
10.9 Specialist 
2.9 Doctorate 

11. Were you evaluated to the LTEP this school year? 22JS Yes 77.5 No 
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ELEMENTARY 



FART A: DEMOGRAPHIC INFORMATION 

DIRECTIONS; Flease supply tbe requested InfoniiatiaBi or cbeck tbe appropriatB SfWGe<s) for each item. Wbea 
compfetedy pktase proceed id ttte Cosleiit-Veriflcailoa Survey mi Itie aex( pageL 

L Se3C 69uS Female 30.4 Male 

2. Edmldty: 

142 Black 0.0 Hispanic 

82,4 White 1,4 Other (please specif^) ^ 

3. Age: 

21-25 36,0 4105 

aiO 26-30 9,3 46^0 

31-35 14.7 51-55 

21J 36-40 5 J 



Current Position: 

32,0 Teaciier 5J C«»tral Office Supervisor 

46.7 Principal CoUege Faculty 

SJ Asdstani Principal 10.7 Other (piease specify) 



5. Parish in which you are presently ^ployed: 

(ptease print) 

6u School level In which you wori(7 (Check only one. ) 

■^0 Early Qiildhood 96,0 Elementary Secondary/Middle 

Secondary/High Multiple Levels CI^U^ Faculty 

7- Content area In which you primarily teach or consider your specialty? (Check only one.) 

77.0 Basic Skllls/Elementary 1.4 Art/Music 

6J Special Education 2.7 English/Language Arts 

t4 Vocadonal Education 17 PJEJRecmtlon 

Social Studies 2.7 Madi 

1.4 Biological Sciences 4.1 Other (please specify) 
Physical Sciences 

& Total number of years experience in public/private schools (Including the 1989-90 scfaooi year): 

IJ 1 year 18.7 11-15 years 

2 years 26.7 16-20 years 

8.0 3- 5 years 42,7 20 ^ years 
Z.7 6-10 years 

9. Are you a graduate of a Louisiana undergraduate teacher education program? 

82,7 Yes 173 No 

10. Highest degree earned: 

13J Bachelors 
16.0 Masters 



57J Masters ^30 



12.0 Specialist 
IJ Doctorate 

11. Were you evaluated in the LTEP this school year? 26.7 Yes 73J No 



SECONDARY 



PART A: DEMOGRAPHIC INFORMATION 

DIRfcCnONS; Please supply the requested Uifannatfoii or dseck the approprtaie spmKja^ for «k1i ttem* Wtea 
compietedf please praceol to the Cdiiteiit>V^iflailfoa Sorray on the next page. 

1. Ses 463 FCTialc 53.7 Male 

2. Ethnicity: 

19^ Black Hispanic 

SOS White Other ^tease specify) 



Age: 

a-2S 22J> 41-4S 

Z4 26>30 34.1 46^0 

4,9 31-35 51^55 

1X2 36-10 14^56-60^ 



Currrat Positioo: 

100 Teacher Z4 Cratral Ofllce Supervisor 

Principal College Faculty 

Assistant Principal 19J5 Other (please specify) 



S. Parish in which you are presently employed: 

(please print) 

tiu School levei in which you work? (Check only one.) 

Early Childhood Elemcnu^ry 512 Secondary/Middle 

4SJS Secondary/High Multiple Levels CoUege Faculty 

7. Cooteot area in which you primarily teach or consider your specialty? (CTheck only one.) 

2^ Baste Skills/Elemeotary 2-5 Art/Music 

ZS Special Education 20.0 EngUsh/Language .\rts 
10.0 Vocational Education PJE^Recrearion 

12J Social Studies 22J Math 

7J Biological Sciences lli Other {please specify) 

7 J Phvsical Sciences 



S. Total number of years experience la publlc^pri^ate schools (Including the 1989*90 school year): 

2.4 1 year 12 11-15 years 

2-4 2 years 22,0 16-20 years 

2.4 3- 5 years S3.7 20 ^ years 
4>9 ^-10 years 

9. Are you j graduate of a Louisiana undergraduate teacher education program? 

92.7 Yes 73 No 

10* Highest degree earned: 

14.6 Bachelors 
26J» Masters 



43^ Masters +30 



9J Specialist 
2.4 Doctorate 



11. 



Were you evaluated in the LTEP this school year? 26S Yes 



73^1 No 



TEACHERS 



PART A: DEMOGRAPHIC INFORMATION 

DIRECnONSi Please supply the requited infbnnat&ui or cfceek the appn^riftte ^pace(s) for eacli item. WIkb 
cpmpletsd, please proceed to tbe Coatent-VerfflcatioB Survey <» die next page. 

L Ses 81.1 Female ^Jg^Male 

2, Ethaidty; 

ISS Black 9.0 ffispaaic 

ISA White 2.7 Other (please spedSs) 



Age: 

21-25 21.6 41-45 

\93 26-30 10.8 46-50 

8.1 31«35 M S1-S5 

27.0 36-40 5.4 56^ 

Carrent Position: 

100 Teacher Central Offke Supervisor 

Principal CoOege Faoilty 

Assistant Principal Other (please spedfy ) 



5. Parish in which you are presently employed:. 
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(pl^se print) 

4. Scfaooi level In which you work? (Check only orc.) 

2,7 Early Childhood 622 Elementary 13J Secondary/Middle 
21.6 Secondary/High Multiple Levels CoUege Faculty 

7- Content area in which you primarily teach or condder your specialty? (Check only one.) 

45S Basic SkUlsr'EIementarp 2.7 Art/Musdc 

8,1 Special Educadon 8>1 English/Language Arts 

Vocational Education 2e7 PJL»llecreation 

Social Studies UJS Math 

5.4 Biological Sciences lOJ Other (please specify) 

2>7 Physical Sciences 

8L Total number of years experience In pubUc/private schools (Including the school year): 

5.4 1 year 27.0 11-15 years 

17 2 years t3J 16-20 years 

19.9 3^ 5 yeare 21.6 20 ^ years 
10^ (S-10 years 

9. Are you a graduate of a Louisiana underg^uate teacher education program? 

78.4 Yes 21>6 No 

10. Highest degree earned: 

40.5 Bachelors 
27.0 Masters 
S>4 Masters >30 

Spedalist 

Doctorate 

11. Were you evaluated In the LTEP this school year? 73.0 Yes 27.0 No 



OTHESS 



PART A: DEMOGRAPHIC INFORMATION 

PCRECnONS: Flease SDpply rhit requested Infoniiattoa or dteck the appnpriafiB space<sd tar each item. Whesi 
comptetedf please proceed to the Coatent^Variflcatfoii Sumy on the nest page. 

L Sec 87-2 Fcmate Male 

15^ Black 0.0 Hlspaoic 

»U White 1>4 Other (please ^edfp) 

3- Age: 

M-2S 303 41^ 

26-30 m 4^0 

lOJ 31>35 7.7 S1-3S 

17-» 3fr40 lOJ 56hS0i. 

4. Current Fositlmi: 

Teacher Central OfRce Supervismr 
Principal CoOe^ Faculty 

Assistant Principal 100 Other (please specify) 



^« Pari?t^ hi which you are presently employed: 

(please print) 

<L School level in wiiich you work? (Check only one.) 

Early Childhood 32>4 Elementary 13S Secondary/Middle 



10.8 Secondary/High 40-5 Multiple Levels 2J7 College Faculty 

Conieot area in which you primarily teach or consider your specialty? (Check only one .) 

48.7 Basic Skills/Elementary Art/Music 

^1 Special Education 20-5 EogUsh/I..anguage Arts 

S>1 Vocational Education P^E^Tlecreadon 

2.6 Social Studies 5.1 Math 

2.6 Biological Sciences l^OJ Other (please specify) 

2,2 Physical Sciences 

S. Total number of years experience In pubilc/privaCe schoois (includtng the 1989*90 school year;: 

1 year 23.1 11-15 years 

2 years 15.4 16-20 years 

3- 5 years 56.4 20 ^ years 

S.l 6-10 years 

9« Are you a graduate of a Louisiana undergraduate teacher education program? 

79-S Yes 20-5 No 
10« Highest degree earned: 

L6 Bachelors 
23J Masters 
61^ Masters >30 
103 Specialist 

2.6 Doctorate 

11. Were you evaluated in the LIE? this school year? 22,5 Yes 77^ No 
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Organizaiional Stnicaire of the 1990 
System for Teaching and learning Assessment and Review (ST.\R) 

ST.^ Teaching and Leaming Component of TIME 
with accompanying Assessment Indicators 
Annotations and Decision Maidng Rules 



STAR 



Svstem tor Teaching and Learning Assessment and Review 



PERFORMANCE DIMENSION I: PREPARATION, PLANNING 

AND EVALUATION (32)a 

TEACHING AND LEARNING COMPONENTS 

A. Goals and Objectives (6)b 

B. Teaching Methcjds and Learning Tasks (6) 

C. Allocated Time and Content Coverage (4) 

D. Aids and Materials {5} 

E. Homework (4) 

F. Formal Assessment and Evaiuaticn (7) 



PERFORMANCE DIMENSION II: CLASSROOM AND BEHAVIOR 

MANAGEMENT (2B) 

TEACHING AND LEARNING CCMFCNENTS 

A. Time (8) 

B. Classroom Routines {^) 

C. Student Engagement (1) 

C. Managing task-Related Benavicr [B) 

E. Mcnitcring and Maintaining i.. jdsnt Eenavicr (S) 



PERFORMANCE DIMENSION III: LEARNING" ENVIRONMENT (15} 
TEACHING AND LE.ARNING CCMFCNENTS 

A. Fsychcsccial Learning Envircnmeni {'.2] 

B. Physical Learning Envircnmert 



PERFORMANCE DIMENSION IV: ENHANCEMENT OF LEARNING (5^^ 

TEACHING AND LEARNING CCMPONENTS 

A. Lesson and Activities Initiation (lO^ 

B. Teaching Methods (6) 

C. Aids and Materials (8) 

D. Content Accuracy and Emphasis 

E. Thinking Skills (n) 

F. Clarification (5) 

G. Pace (3) 

H. Monitoring Learning Tasks and Informal Assessment (6) 
{. Feedback (4) 

J. Oral and Written Communication 



a Number of Assessment Indicalors Ccmpr-sinc Perfcrmance Dimension 

b Number of Assessment Indicators Comprising Teaching and Learning Component 



PERFORMANCE DIMENSION II: CLASSROOM AND BEHAVIOR MANAGEMENT 



Effective classroom and behavior mananement comprise a necessary element of effective 
teaching p«iforin«inco. Clearly (;ominunM:al©cl &mi w8ll-Gstat)Hshed behavioral expectations and lair arnl 
consistent consequences facilitate effective and efficient monilorlng and maintenance of acceptable 
student behavior. Students' active ennaoeinent Ifi learnliK) tasks, a strong con-elate of student 
achievement Is maximized throiiQh stlrnuTus variation and reiflrectlng and revisiting students who are 
"off task". Appropnate learning activities should be provided for "early finishers" to maximize learnino 
lime and student enoagefnent In learning tasks. Time for learning Is further maximized by Initiating 
teaching and learning activities promptly, implementing transitions without delays, efficiently handling 
fOLline tasks and avoiding untJesifable digressiof^s from topics or learning activities. 



TEACHING AND LEARNING COMPONENTS 



ll.A. Time H.C. Student Engagement 

II. B Classroom Routines II. D. l\/!anaglng Task-Related 

Behavior 

II. E. Monltorinq and Maintaining 
Student Behavior 



TEACHING AND LEARNING COMPONENT II.A: TIME 



COMMENTS: Teaching and learning activities reasonably reflect allocated time, begin promptly, 

proceed efllclently with smooth transitions and no undesirable digressions and 
allow tor maximum opportunities tor student engagement In learning. "Activity" 
refers to ait things teachers and students do in the classroom. 



RESEARCH BASE 



Research in classroom management suggests that effective use of time Involves affective 
management of classroom aclivitles. Bropfiy and Evertson (1976) found strong and consistent positive 
relationships between student engagement In tasks and learning gains. Similarly, in a study by 
Evertson, et al. (1980). positive correlations were found between effective management skills and 
teacher control (teacher's use of time) and student acfiievement. According to Scott and Bushell 
(1974). teaching and learning time is most effectively utilized when teachers spend minimal amounts of 
lime helping Individual students. Arlln (1979) has found that teacher use of structured transitbns (e.g., 
giving students procedural directions, establishing transition routines) results In a decrease in 
unnecessary delays In leaching and learning. Additionally, there are several recent studies which lend 
further support to the notion that teachers who are efficient classroom managers maximize student 
engagement time by minimizing organization and transition time during lessons (Coker. fy4edley and 
Soar. 1980; Fisher et al. 1980; Good and Grouws. ^979; Slallings. Cory, et al. 1977). 



TEACHING AND LEARNING COMPONENT IKA: TIME 



ASSESSMENT INDICATORS 



ANNOTATION 



NOTES/CLARIFICATION 



I1.A.1 Learning activities begin promptly 



Tills indicator focuses on the beginning of 
the tesson. Learning activities should be^in 
with tittle time spent on organizational 
activities such as roil taking and distributing 
materials anci supplies. The efficiencY witn 
which organizationel activities are handled is 
always a coiicein. 

IF A SIGNIFICANT AMOUNT OF TIME IS 
WASIED AT THE BEGINNING OF THE 
LESSON, THE INITIAL USE OF TIME !S 
UNACCEPTABLE. 



II. A. 2 Expectations for maintaining and 
completing timelines for tasks are 
communicated lo students. 



As initial tasks begin and as tasks change 
ttuouQtunit the lesson, the teacher should 
clearly communicate lo students when tasks 
are lo be cofnpleted. Cautions about 
wasting time and informing students alxjul 
the persistence needed to complete tasks 
on time are elements of effective communi- 
cation of expectations. 

IF THE TEACHER DOES NOT 
ADEQUATELY COMMUNICATE THESE 
EXPECTATIONS TO STUDENTS, THE 
USE OF TIME AVAILABLE FOR 
LEARNING IS UNACCEPTABLE. 



5^ 



PA8T B: LOUISIANA STAR CONTENT VERIFICATEON SURVEY 



Owerriew 



Tbe assessment/support :^stait lidng pQoled in Lcuistemi b a amiprctheiisl^ sfstfisn tliat focuses on hath 
h~f^*F*y and learning. The system reqntra teacben to paitfcfpate In mnldple assessmenti during die assessment 
jnar. 

Tbe teaching and learning process Is dhrUed into ftmr (4) broad area^dlmendcms of performance. Listed 
below are the four (4) bn»d PERFORMANCE DIMENSIONS of the teacUag and learning process: 

1) Pr^aradont Planning and Evataafion 

2) Oasnwm and Befaavtor Management 

3) Learning Envtronment 

4) EniwDcment of I^esrelng 

Umler each Performance Dlmen^cm Is a Ust of TeKhing and Learning Components and oorrBspondlng 
ASSESSMFVT INDICATORS, These Perfbrmance DimenslonSy Teacbli^ and Learning Compments and Assessment 
Indicators form the framework of the EXTENDED PILOT verston of the assessment and pnrfies^nal support system 
for ^^gfa^'^g and experienced teachers in Louisiana. This system has been entitled the Svstemjjgr Teaching and 
Icarafaig Assesanent and Review ^AR). 



DIRECTIONS: PLEASE READ CAREFULLY 

The survey diat follows contains the four (4) PERFORMANCE DIMENSIONS. TEACHING AND 
LEARNING COMPONENTS and corresponding ASSESSMENT INDICATORS that comprise the 1990-91 version of 
the STAR. An overview (tf each perfonnanoe dlmenslim is provided* For ead! assesanent hidlcator you are asiced to 
re^Kmd to a set at Ave (S) questions. These <{nestlons are listed below. The column hidings hi the survey provide 
keys to each of these questions. Ffease CIRCLE either YES or NO to all five fS> guesdons for each indicator. Try to 
consider each asses^ent indicator independently; that ts, try not to let yoor r^ponses to one Indicator Influence yotir 
responses to the next. 



Respond to each question trtm YOUR PERSPECTIVE as an ejq^erfenced educator* 



Quesdoo 1 : Is the assesanent Indicator CLEARLY STATED? That is, wtll teachers and observcre know 
when It is being performed or when it is occurring? 



Question 2: Is the assessment hidtcator APPLICABLE to the subject matter/area you teach or that you 
consider your content specialty? 



Question 3 : Is the assesanent indicator FREE OF BIAS against any person based on race, ethnicity, sex, 
religion, etc? 



Questtoa 4 : Is the assessment Indicator a REASONABLE ASSESSMENT EXPECTATION for teachers In 
Louisiana who are seeldng a professionai, renewable certificate? 



QuestlOD 5 ; Is the assessment Indicator an IMPORTANT ELEMENT FOR ENHANCING STUDENT 
LEARNING? 



^1- 



ERIC 
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APPENDIX C 



Direcrions for Louisiana STAR 
Coniem Venfication Study 



March 25, 1^1 



Dear Educator: 

As yon know, the College of EducaticHi ai Lmiisiaiia State UniYerdty Is presently nndn* contract with the 
Lonisiatta Departm^t of Edncation to condn^ research and devetopment work (m assessment and support 
systuns fbr all beghining and exp^ienced tcachos hi onr state. The Louisiana Teachhig Ihtmishqi Lsw^ 
passed during the 1984 legislative sesskm* mandates assessment and professional snpport for aO new teachers. 
The Children Flist Act passed in the spring of 1988, mandates periodic assessments of aO teachers hi 
Louisiana public sdmls for the purimse irf raiewable catificaticm. The bws gomuing these programs 
requffe that Louisiana educators have hipnt hito die development of tiiese assessment sy^ems* As part of the 
deveiqimratal ntivitjes this year^ a tfatewide survey of educators is bdng completed* Appnndmateiy 200 
v^-infOTmed Loumana educators - teachers* school administrators, and instructional supervisors and 
assessors - are being surveyed to betto* understand perspecdves regarding each of the assosment indicators 
in the System for Toching and learning Assessment and Review (STAR) currently being osed as part of the 
assessment process. 

You have been selected as an ""expert** by nomination from ail educators who have completed the 
"LTIP/LTEP Professtonai Development Program to Certify STAR Assessors'* to provide valuable hiput in 
tbe process of validatiag tliese two teacher ssessment programs* Your expertise as a Louisiana educator who 
is very famOiar with the process and understands the content of the STAR is needed to verify a the STAR 
assessment indicators as being reasonable expectations for beginning and/or experienced teachers hi Louisiana* 
Your participation in this survey allows educators from throu^out our state^ representing ail school districts 
and teaching and learning contexts^ to have input into this important assessment and suppinrt process* 

Please taice the necessary time and respond to the enclosed survey. Your responses and those of other 
educators wbo are among the most informed regardmg th^ programs In Louisiana are an important part 
of the continuing development of these two statewide programs* Please return your completed survey In the 
enclosed stamped* self-addressed envelope as soon as possible but no later than Aorfl ISt 1991> Detailed 
directions for completing and retumiag the survey have been enclosed. 

I want to personally thank you for taking the time to complete this very important task and for your 
continuing professional commitment to work toward the improvement of education in our state. If^ for some 
rearan* you cannot assist in this effort or meet tibe requested deadOne* please contact Lynn Evans at (594)388* 
3325 or 113 Peabody HalL LSU^ Baton Rouge, LA 70803. The results of this statewide survey wiU be 
reported to the Louisiana Board of Elementary and Secondary Education in July» 1991. 



Sincerely, 



Chad D. EUett, Ph J), 
Director 

Louisiana Teaching Internship 
and Teacber Evaiuation Projects 




STAR C<mteBt Vo^fication Surrey 
April, 1991 

OIRECnONS 

Your responses to qnesHoos contained in this survey are ANONYMOUS. There is no need to put your name 
OB the sarvey inurnment. 

Completiott of the survey consists of three (3) parts: 

A. nease complete aO infbnnation requested io Part A: Demographic Infonsatfam. 

B. Ptease comply §0 in/brmatkm requested fai Part B: Louisiana STAR Cont»t Verification ':\ vey. For 
the purpose of this survey iBstmmeat, overview comments for each teaching and teaming col ^onent, as 
wen as the corresponding annotation and dedsion rule for each £»sessment hidicator, have not been 
indnded. Where clarification is needed for an ass^sment indicator, you may refer to your copy of the 
1990-?i STAR to review the corresponding annotation and dedsion rule, as weO as any additional 
comments or notes. 

The task of completing this survey is lengthy and tedious, but please be consuiered in your judgments. 
It is suggested that you work for 1&>15 minutes and take a short break before continuing with the next 
section. It is hnportant that yon proceed carefoily and give thoughtful and informed consideration to 
each assessment indicator. As you proceed, strive to make each response independently of others. Tbat 
is, judge each assessment indicator on its own merits. 

C. Please provide additional comments, questk)as, concerns or suggestions to identified sections of Part C: 
Comments and Suggestions. Your input regarding the STAR, the LTIP and LTEP is most important. 

When you bave completed ail three pans of the survey, please put the completed survey form and envelope 
in the large seif-addressed envelope provided and mail tbis to LSU. Survey packets must be returned no later 
than April 15, 1990 . 

If you bave any questions or concerns, please call Lynn Evans at LSU at (504)388-3325. 



THANK YOUI 



TABLE 1 



PERFORMANCE DIMENSION I: PREPARATION, PLANNING, AND EVALUATION 

Thoroagh and tbougtitAiJ planniiig is an importmt component of dl^e teaching and the 
enfiaTCOTent (tf student tearnhig. Beghming teachers wfll construct compKbensive unit plans (CUPS) as 
mtoftbB^sesmmjro^ Expaienctd teacheni are i»coaraged but not requiivd to construct 
Comprehensive Unit Plans as wefl. These plans wiH tedude nnitrtesson learning goals and objectives. 
^^.Z^ and eraluatfons (rfaudent learning that are designed to accommodate the range of 
indlndnai differences within the teacher's clasnom. 

K.i_ assessment indicators hichided in the 19«M).91 STAR assessment process are provided 

^low. Read the asi^en^ indicators and thfm CIRCLE either YES or NO for each of the key questions. 
You may want to briefly review the key qnestioi» on the prior page bdbre yon respond. Next, please 
check tiie appropriate q>ace provided fbr each of the questions that foilow. Then proceed to the next 
STAR Teachmg and Learning Component and repeat tbs process. 



TEACHING AND LEARNING COMPONENT I.A: GOALS AND OBJECTIVES 



L 



The CV? includes learning goals 
and objectives that are consistent 
with state, district and school 
curriculum requirements 





















for 




AppUcab)« 




Heasanable 


tlift 




To Yottr 








Otarlf 


Subject Area 






mnt of 


or Cooteat 


Fr« of 


for Resewsble 


Stodont 


Stated? 


Sped&ltj? 


Bim? 


Ceniflc&llon? 


LearalBg? 


YES 


YES 


YES 


YES 


YES 


98.5 


95^ 




S9.6 


953 


NO 


NO 


NO 


NO 


NO 


1-5 


4J 


2^ 


10.4 


4^ 



2. Learning objectives are referenced 
to goals and are in a logical 
sequence 



YES 


YES 


YES 


YES 


YES 


96J 


96J 


98J 


903 


94.8 


NO 


NO 


NO 


NO 


NO 


3.7 


3.7 


1^ 


9.7 


5.2 



3. Learning objectives accommodate 
the range of developmental and 
ability levels and needs of students 



YES 


YES 


YES 


YES 


YES 


90J 


93J 


95.5 


86.6 


97.8 


NO 


NO 


NO 


NO 


NO 


9.7 


6.7 


4.5 


13.4 


2*2 



4* Student performance assessment 
data have l^n used to develop 
learning objectives as appropriate 



YES 


YES 


YES 


YES YES 


86.6 


92.6 


94.8 


82.8 92.5 


NO 


NO 


NO 


NO NO 


13.4 


7.4 


5.2 


17J 7J5 



indicators which are NOT renective of the important COMPONENT idea(s)? 
7.6 Yes 92.4 No 



ERIC 



Uym, please indicate the indicator nnmbeKs): 



Are there aoy i n di ca to rs in thb teachiii^ and learning component tbat jon feel ^n do not completdy 
aiMii»stand? Yes _ No 

If 7CS, please indicate tiie indicator nnmbeKs): 

CCWSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT LA: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional ortifitation in Lonistana? 

86.7 Yes 13J No 

b) Renewal of profi^onal c^iincation in Lonisiatta? 

75.4 Yes 24.6 No 

2) To what extent do you believe teachm in this ^te are prepared to successfully address this STAR 
Te»Jiing and Learning Component through on-the-job asse»m0at processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

13J Not Prepared At AU fL9 Not Prepared At All 

76.7 Somewhat Prepared 70.4 Somewhat Prepared 

9.8 Completely Prepared 20.7 Completely Prepared 



TEACHING AND LEARNING COMPONENT LB: 



aeariy 
Stated? 



TEACHING METHODS AND LEARNING TASKS 

Important 
for 

Api^GsMe Reaicmable the 

Subject Ares Expetfatton mftitt of 

or C<mUta Free of for Reitemble Studenl 

SpedAlty? Bias? Certillcatioii? L«amliig? 



Activities are referenced to 


YES 


YES 


YES 


YES 


YES 


objectives, are sequenced logically 


85.6 


932 


96.2 


84.7 


94.7 


and are separated into component 


NO 


NO 


NO 


NO 


NO 


parts as needed 


14.4 


6J 


3J 


153 





2. Activities accommodate the range 


YES 


YES 


YES 


YES 


YES 


of developmental and ability levels 


9Z4 


94.7 


93.9 


85.5 


97.0 


and needs of students 


NO 


NO 


NO 


NO 


NO 




7.6 


S3 


6.1 


14.5 


3.0 



ERIC 



3. Activities are planned that engage 


YES 


YES 


YES 


YES 


YES 


stBdents in a range thisiikg ^IdOs 


S7J 


ns 


92J 


87-7 


97.7 


as appropriate 


NO 


NO 


NO 


NO 


NO 




VLZ 


6.1 


7.7 


12J 


13 


4. Sopplemental activities for ^ledfic 


YES 


Inj 


YES 


YES 




indents are planned as needed 


933 




97.7 


86.4 


9TJ 




NO 


NO 


NO 


NO 


NO 




6.1 


2^ 


2^ 


13.6 


13 



M ym have reviewed each assessment iiidkaitor in this teachtiig and learatog compoaeat, are there my 
indkators which are NOT reflective of the hnportaut COMPONENT idea<s)? 

53 Yes 94J No 



If yes, please indicate the indicatar numb€T(s): 

Are there any indicators in ttds tearhing and learning component that you feel you do not completely 
umiMand? Yes No 

If yes, please indicate the indicator nnrober(s): 



CONSIDERING ALL OF THE ASSESSiMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT LB: 

1) Do you omsider evidence of tLese assessment indicators to be reasonable expectations for teachers 
seeking: 

IPitiat professional certification in Louisiana? 
993 Yes IQJ No 
b) Renewal of professional certification in Louisiana? 
80J Yes I9J No 

2) To what extent do you believe teachers in tiiis state are prepared to successfully address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

16.7 Not Prepared At All 9.1 Not Prepared At AU 

72,0 Somewhat Prepared 70^ Somewhat Prepared 

1L4 Completely Prepared 20>S Completely Prepared 



5 r.h 



TEACHING AND LEARNING COMPONENT tC; ALLOCATED TIME AND CONTENT COVERAGE 



ImporCut 

for 























To Your 






BdJuhscc 








Sabjnt Are* 






flWHt of 










PrcB of 


Star ScDCWAhifi 












Bta? 


Cflrrtflrrtlofiy 




1* 


Toe CUP ^>ecifies the ammmC of 


YES 


YES 


YES 


YES 


YES 




tfaae to be qn^t on eadi teacbing 


93.9 


79.5 


94.7 


^A A 

68.9 


^A A 

69.9 




and learumg activity 


NO 


NO 


NO 


NO 


NO 






6.1 


20J 


5J 


3U 


30.1 




me cujr ^KCuies a pnontuea or 


YES 


YES 


YES 


YES 


YES 




fuerarchicai ami logicai order ia 






93-1 








wIiicd imowiedge & stnictimd and 


NO 


NO 


NO 


NO 


NO 




w3I be learned 








13.7 


3.1 




Toe CUr iq^eafies the araount of 


YES 


YES 


YES 


YES 






time aOocated for learning each 


SZ.4 


74.0 




if ^ A 


f 4 A 




segment of content 


NO 


NO 


NO 


NO 


NO 






17.6 


26.0 


11.5 


35.1 


35.1 


4. 


The CUP specifies adequate 


YES 


YES 


YES 


YES 


YES 




br^th and depth of content 


78.0 


9L5 


90.8 




88.5 




knowledge 


NO 


NO 


NO 


NO 


NO 






22.0 


8.5 


92 


17J 


11.5 



As yoo have reviewed each assessment indicator in tiiis teaciiing and learning componentt are there any 
indicators which are NOT reHective of the important COMPONENT idea<s)? 

81.7 Yes 18J No 



If y«» piease indicate the indicator number(s): ^ 

Are there any indicators in this teaching and learning component that you feel you do not completely 
onderstand? Yes No 

If yes, please indicate the indicator number(s): 



CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT LC: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 
80 J Yes 19.5 No 



2) 



b) Renewal of professioiial certiCratio^ 
693 Yes 30,1 No 

ll^^^l^yon I^ve teachers ill thfa state 

Teadung and Leammg Camponent tliro<«h on-the-job assessment processes? (Check only one.) 
a) Begiiming Teachers: b) Experienced Teachers: 

«2LL NotPrepared At All 14J Not Prepared At All 

^JQJ^ Somewhat Prepared 63^ Somewhat Prei»red 

Completely Prepared 22,6 Completely Prepared 



TEACHING AND LEARNING COMPONENT LD: AIDS AND MATERIALS 



Cltmrlf 
Stated? 



AppUcAiilt 
To Your 
SnbjM Ares 
«r Caatent 
Specialty? 



Free of 
BS«9? 



Rc8S03iali|e 
AsKsmieDt 
Expe^adon 
for Senewalile 
CerctflcatSoB? 



Iznpartaxkt 

for 

the 

Enhance* 
meat of 
Student 
Learning? 



1. 



Aids and materials are logically 
sequenced as needed 



YES 


YES 


YES 


YES 


YES 


9<U 


54.7 


54.7 


84.7 


91.7 


NO 


NO 


NO 


NO 


NO 


3^ 


S3 


5J 


15J 


93 



The CUP includes a variety of 
pertinent aids and materials that 
accommodate the range of 
developmental and ability levels 
and needs of students and enhance 
learning 



YES 


YES 


YES 


YES 


YES 


953 


97.7 


932 


88.6 


993 


NO 


NO 


NO 


NO 


NO 


4^ 


23 


6.8 


11.4 


0.8 



3. The cur specifies aids and 
materials that eobance the 
development of thiniung skills 



YES 


YES 


YES 


YES 


YES 


88.6 


94.7 


9^4 


83J 


94.7 


NO 


NO 


NO 


NO 


NO 


11.4 


5-3 


7.6 


16.7 


5.3 



4 The CUP specifies supplemental 
and/or dilTerentiated aids and 
materials 



YES 


YES 


YES 


YES 


YES 


85.6 


88.5 


90.8 


81J 


88.5 


NO 


NO 


NO 


NO 


NO 


14.4 


IIJ 


93 


18.5 


113 



M ^ have reviewed eadi ^sessmmt imtkator in this teacbing and l^uniisg companeott are there aay 
iadkalors which are NOT reflective ot the important COMPONENT idea(s)? 

103 Yes 99 J No 

If jw, pl»se indicate the indksrtor numb^Ks); 

Are ttore any indicators in this teaching and learning component diat yon feel yon do not ciHnptetdy 
nndCTtfand? Yes ^^^^^^ No 

If y«s» please indicate the iadiratDr numbais): 



CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT U>: 

1) Do ym constd^ evidence <^ these asessment indicators to be reasonable ^qiectations for teachers 
seeiung: 

a) Initial professionat certification in Looisiana? 

90>2 Yes 9^ No 

b) Renewal of profesaonal certificadon in Louisiana? 

75^ Yes 24.1 No 

2) To what extent do yon believe teachers in this state are prepared to successfoOy address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teacha^ b) Experienced Teachers; 

15^ Not Prepared At AH 7.6 Not Prepared At AH 

<i8,2 Somewhat Prepared 6L4 Somewhat Prepared 

16J Completely Prepared 31.1 Completely Prepared 



TEACHING AND LEARNING COMPONENT LE: HOME LEARNING 



Appiicable 
To Yottf 
Sabjcct ArcA 

Cleartf or Content Fret of 

Siaitdl Spedahy? Bias? 

L The CUP includes a SttfTide&t YES YES YES 

Domber of home leamiog 84*8 89 J 88 J 

assignoieiits that enhance learning NO NO NO 

15^ 10.7 



Rmtmable 

AsCSfBECIlt 

Expectetfoo 
for ReswwAble 
Certlflc«ti<m? 



Important 

for 

tht 

moot of 
Student 
Learning? 



YES 
77.7 
NO 
22J 



YES 

NO 
63 



9 



2. 


Home tearning ^ignraeots 


YES 


YES 


YES 


YES 


yes; 




accommodate tbe range of student 


87.7 


84.7 


87.5 


76.2 


99S 




devdopmoital and ability tevels 


NO 


NO 


NO 


NO 


NO 




and needs 


12J 


153 


12.4 


23.8 


9.2 




The CUP indndes activities for 


YES 


YES 


YES 


YES 


YES 




eliecking borne learning 


953 


91.4 


96.8 


84^ 


96.0 




assignments and for providkig 


NO 


NO 


NO 


NO 


NO 




feedback to indents 


4.7 


8.6 


3.2 


15.1 


4.0 



As J9U have reviewed each ass^sment indkator in this teaching and learning component, are there any 
indkatiH^ which are NOT reflective of the important COMPONENT idea(s)? 



10.7 Yes 89 J No 

If ycSt please indicate the isdicatiH- nombCT(s); 

Are there any indirators in this teaching and learning component that yon feel you do not completely 
omtarstand? Yes No 

If yes» please indicate the indicator numbo^s): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT LE: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 
84.0 Yes 16.0 No 
Renewal of profes.«ional cerdflcation in Louisiana? 
70.0 Yes 30.0 No 

2) To what extent do you believe teachers in this state are prepared to successfully address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Tochers: 

18J Not Prepared At AU 7.6 Not Prepared At All 

67.9 Somewhat Prepared 64.1 Somewhat Prepared 

13.7 Completely Prepared 28JI Completely Prepared 



TEACHING AND LEARNING COMPONENT LFi Ft)RMAL ASSESSMENT AND EVALUATION 

for 







Af^fHlcmlili 












To Y<mr 












SabJ«tf Am 






meiit of 




tim t ■ 


or Cootftot 


rree of 


for BtaswibU 


Stedent 










CtrOBaaimt 




Formal assessment and evaluation 




YES 


YES 


YES 


YES 


procedures are planned to 


^4 


9L5 


93.1 


06.9 


94.7 


measure eacn leanung oojecttve 


NO 


NO 


NO 


NO 


NO 




7.6 


&5 


6.9 


m 


5.3 


B<^ fomiativ^ And fflnnmatim 


YES 


YES 


YES 


YES 


YES 


asses^ent and evaluation are 


92.4 


93^ 


97.0 


88.5 


97.0 


planned 


NO 


NO 


NO 


NO 


NO 




7.6 


6.1 


3.0 


113 


3.0 



3. Formal asMssnoents and YES 
evaluatioiis reflect a variety of 97.7 
formats and items NO 

2J 



YES 


YES 


YES 


YES 


96J 


98.5 


90J 


98.5 


NO 


NO 


NO 


NO 


3.8 


U 


9.1 


L5 



Formal assessment and evaluation 


YES 


YES 


YES 


YES 


YES 


procedures are appn^iriate for tfae 


92.4 


96.2 


94.7 


90.9 


99.2 


developmental and ability levels 


NO 


NO 


NO 


NO 


NO 


and needs of all students 


7.6 


3.8 


S3 


9-1 


0.8 



5* Formal assessment and evaluation YES 

procedures reflect a varied of 90.9 

cognitive and/or performance NO 

levetst as appropriate 9.1 



YES 


YES 


YES 


YES 


94.7 


-^3.9 


88.6 


98.5 


NO 


NO 


NO 


NO 


SJ 


6.1 


11.4 


1.5 



6. ProvisioD is made to communicate YES 

performance standards on formal 94.0 

assessment and evaluation NO 

procedures to students 6.0 



YES 


YES 


YES 




92.4 


96.2 


87.9 


92.4 


NO 


NO 


NO 


NO 


7.6 


3J 


12.1 


7.6 



Provision is made to provide 


YES 


YES 


YES 


YES 


YES 


feedback of assessment and 


97.0 


95.4 


97.7 


86.4 


94.7 


evaluation results to students and 


NO 


NO 


NO 


NO 


NO 


parents 


3.0 


4.6 


2J 


13.6 


53 



As you have reviewed each assessment indicator in this teaching and learning component, are there any 
indicators which are NOT reflective of the important COMPONENT tdea(s)? 

90.1 Yes 9.9 No 

If yes» please indicate the indicator number(s); 
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Are there anjr indicators in tbis trarhing and tearoii^ component tSmt jon fed ;on do not completely 
nndn^Aand? Yes No 

If yes, ptease indicate tbe indicator aomber(s): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT LF: 

1) Do you consider evidoice of these assessment indicators to be reasonable expectations for teachers 
seeking: 

loi^ professional certilication in Lonisiana? 
88.0 Yes 1X0 No 
b) Renewal of profesaonai certification in Lonisiana? 
79.7 Yes 203 No 

2) To what extent do jou believe teachers in this state are prepared to successfully address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Cbedi only one.) 

a) Beginning Teachers: b) Exparienced Teachers: 

19^ Not Prepared At All 12.0 Not Prepared At AU 

<i8.4 Somewhat Prepared SLA Somewhat Prepared 

12.0 Completely Prepared 25.6 Comptetely Prepared 
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PERFORMANCE DIMENSION JL CLASSROOM AND BEHAVIOR MANAGEMENT 



EITective dassroom and bebavNNr managemttit are €sseQtiai elemeats of dTective teachiiig aod the 
tune avaSaiile for learnii^ CIrariy rommnniratPd and wdB-establislied behavioral e^qiectatfanis and fair 
and CQBsistait eoaseqiieiices facilitate effective monitoriog and maimenanCT ct appropriate ^dest 
behavior. Effective teachers maoage stvA&U behavior and tpaching and feaming activities in a manner 
that enhances stndcnts^ ei^^agement in learning tasks. 

As part of the assessment process^ principals, master teachers and other certified assessors will 
oteerve teaching and learning hi the dassroom and record necessary informatMin to assess each of the 
assessment hKlicators in this STAR Performance Dimension. 



TEACHING AND LEARNING COMPONENT ILA: TIME 



To Your 
Sabje^ Aral 
Of Cctttent 
SpedaitjT 



BlAf? 



^b^^octdtfjoti 
for EUiMwsble 
Cmfflcfitton? 



Imfiortaiit 

for 

the 

Enhance- 
meitt of 

Learning? 



1. Learning activities begin promptly 



YES 


YES 


YES 


YES 


YES 


993 


97.1 


97.1 


93^ 


99J 


NO 


NO 


NO 


NO 


NO 


0.7 


2S 


23 


6J 


0.7 



Z, ExfMCtations for maintaining and 


YES 


YES 


YES 


YES 


YES 


completing timeline for tasks are 


S62 


84.6 


913 


703 


76.1 


commonicated to stnd^ts 


NO 


NO 


NO 


NO 


NO 




13.8 


15.4 


8.7 


29.7 


23.9 



3. 


Tbere are no lutneces&arsr delays 


YES 


YES 


YES 


YES 


YES 




during the lesson 


98.6 


97.1 


942 


92.0 


97.1 






NO 


NO 


NO 


NO 


NO 






1.4 


2.9 


5.8 


8.0 


2.9 


4. 


Learning activities reasonably 


YES 


YES 


YES 


YES 






match the dme allocated for 


95.7 


95.6 


933 


853 


92.8 




learning 


NO 


NO 


NO 


NO 


NO 






43 


4.4 


63 


143 


73 



5. Supplemental activities are 


YES 


YES 


YES 


YES 


YES 


provided as needed to fill the time 


95.0 


94.9 


96.4 


89.8 


94.9 


allocated for teaming 


NO 


NO 


NO 


NO 


NO 




5.0 


5.1 


3.6 


103 


5.1 



6. Leanting activities continue until 


YES 


YES 


YES 


YES 


YES 


the end of the allocated time 


98.6 


94.9 


96.4 


90.6 


92.8 


period 


NO 


NO 


NO 


NO 


NO 




1.4 


5.1 


3.6 


9.4 


73 
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As jmi bave reviewed each assesmient ifidkator in this fpaching and learning component^ are there any 
indicators which art NOT reflective of the unpostant COMPONENT idea(s)? 

16,2 Yes 83 J No 

If yes, please indkate die indicatvHr aumb^s); 



Are fliCTe assy indicators in this teaching and learning compon^t that you feel yon do not completely 
nndmSand? Yes No 

If yeSt pfease indicate the indicator numb^s): 



CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT ILA: 

1) Do yott consider evidence of these assessment indicatora to be reasonable expectations for teachers 
seeidng: 

loitial professional certification in Louisiana? 
92,0 Yes _M.No 
^) Rgpg^ of professional ct^rtiufication in Louisiana? 
96d Yes 13.9 No 

2) To what extent do you believe teachers in this state are prqiared to successfully address this STAR 
Teaching and Learning Component through oo'^tbe-job assessment processes? (Check only one*) 



a) Beginning Teachers: 

14>0 Not Prepared At All 
69.9 Somewhat Prepared 
16.2 Completely Prepared 



b) Experienced Teachers: 

43 Not Prepared At All 
S8.Q Somewhat Prepared 
37.7 Completely Prepared 



TEACHING AND LEARNING COMPONENT DLB: CLASSROOM ROUTINES 



bnportant 
for 







AppUciNe 




ResfloaAble 


the 






To Your 






Eahaace* 






Subject An» 






msnt of 






or Content 


Free of 


for R^ewaMfi 


Student 




stated? 


Spedahf? 


Bias? 


CeniflcaUoa? 




The attention of students is 


YES 


YES 


YES 


YES 


YES 


ensured before directions for 


97.1 


97.8 


94.2 


93J 


98.6 


routines are given ♦•or** students 


NO 


NO 


NO 


NO 


NO 


are attending 


2.9 


2.2 


5.8 


6S 


1.4 



ERIC 
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74 ^f^^Tfa^ 



Tbe t^cfa^r giv^ ctesur 


YES 


YES 


YES 


YES 


YES 


adminktrative directiQiis for 


9&6 


97.1 




92^ 


99J 


c&^sgroom roiitiiies ^^or^* no 


NO 


NO 


NO 


NO 


NO 


directioiis are needed 


L4 


10 


5^ 


7J 


0.7 


Aids» materials and equipment are 


YES 


YES 


YES 


YES 


YES 


available and ready for nse 




98.5 


100 


95.6 


100 




NO 


NO 


NO 


NO 


NO 




0.7 


IJ 


0.0 


4.4 


0.0 


Roatine tasks are dealt with in an 


YES 


YES 


YES 


YES 




ellident maimer 




9&5 


97.1 


94.1 


100 




NO 


NO 


NO 


NO 


NO 






hS 


2^ 


53 


0.0 



As yon have reviewed each assessment indicator in this teaching and learning components are there any 
indicators which are NOT reflective of the important COMPONENT tdea($)? 

Yes :<7>8 No 

If y«, please indicate the indicator number(s): 

Are there any indicators in tiiis teaching and learning component that you feei you do not completely 
understand? Yes No 

If yes* please indicate the indicator number(s): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT ILB: 

1) Do you consider evidence or these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 

93^ Yes 6S No 

b) Renewal of professional certtfication in Louisiana? 

nj Yes 8.7 No 

2) To what extent do you believe teachers in this state are prepared to successfully address this STAR 
Teaching and Learning Component through on-the-job ass^ment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

10,9 Not Prepared At AH 2.2 Not Prepared At 

64.2 Somewhat Prepared 4S.2 Somewhat Prepared 

24>8 Completely Prepared 49.6 Completely Prepared 
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TEACHING AND LEARNING COMPONENT ILC: STUDENT ENGAGEMENT 



1. Higis tevels of the quantity and 
quality of stsden ; eug^ement in 
learaing tasks are evident 
throughout the lesson 



Iniportaiit 











the 








AisesuDciit 










KKfPBGKallCm 


stent of 




or CoBtsat 




for RimewmMi! 


Studcot 


Stated? 


Spedattr? 




CerUBcatlon? 


Lesrnliig? 


YES 


YES 


YES 


YES 


YES 


74J 


82.7 


78J 


65.4 


8SJ 


NO 


NO 


NO 


NO 


NO 


25^ 


173 


21.1 


34.6 


14.7 



TEACHING AND LEARNING COMPONENT ILD: MANAGING TASK-RELATED BEHAVIOR 



To Yoor 

Snbjea Area 
Qearif or OmtMt FVee of 

SUtt«47 Spcdal^? BiM? 



Important 

for 

Reasonable Use 
Awf t tntftB t EnJiaocew 
£ipe<tflSii»i mtnt of 
for Bcnewalile Student 
CertiacstfoQ? Learning? 



1. The teacher provides frequent YES 
changes in stimuli throughout the 93.4 
lesson to ensure learner attention NO 
and on-tasfc behavior 6.6 

2. Active hivolvement is sought f^om YES 
students who are passively 93.4 
involved in tasks **or** no NO 
students are only passively 6,6 
involved 



YES 


YES 


YES 


YES 


95.6 


93.4 


«7.6 


94.9 


NO 


NO 


NO 


NO 


4.4 


6.6 


12.4 


5.1 


YES 


YES 


YES 


YES 


963 


90.5 


87.6 


97.8 


NO 


NO 


NO 


NO 


3.7 


9.5 


12.4 


22 



Pays attention to/mooitors 


YES 


YES 


YES 


YES 


YES 


momentary off'-task behavior 


89.1 


94.9 


92.0 


86.9 


96.4 


throughout the lesson **or** there 


NO 


NO 


NO 


NO 


NO 


is 00 momentary off-task behavior 


10.9 


5.1 


8.0 


13.1 


3.6 



Verbal and/or nonverbal 


YES 


YES 


YES 


YES 


YES 


techniques are used to redirect 


96.4 


97.8 


94.9 


92.0 


97.8 


students who are persistently off- 


NO 


NO 


NO 


NO 


NO 


task ''or** there is no persistent 


3.6 


2J. 


5.1 


8.0 


2.2 


ofT-task behavior 












Uses techniques for maintaining 


YES 


YES 


YES 


YES 


YES 


the engagement of students who 


92.7 


97.1 


92.7 


89.1 


97.1 


have been redirected **er** ihere 


NO 


NO 


NO 


NO 


NO 


is DO persistent off-task behavior 


7J 


2.9 


73 


10.9 


2.9 
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& EfTorts to redirect students who YES YES YES YES YES 

are persistentij ofr-task are 942 88.1 86.0 e9S 89.7 

successftifi •*or** there is no NO NO NO NO NO 

persbteat off-task behavior 5.8 11.9 14.0 30.1 103 

As yon have reviewed each assessment indicator in this teaching and leamiag component, are there any 
indicators which are NOT reflective of the important COMPONENT idea(s)? 

18L2 Yes 81.8 No 
If yes, please Indicate the indicator Bnmber(s):^ 



Are there any indicators in this teaching and learning component that yoa feei you do not completely 
nnder^d? Yes No 



If jtSf please indicate the indicator naraber($): 



CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT ILD: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) In«tial professional certification in Louisiana? 

87.6 Yes 12.4 No 
^) i^enewal of professional certification in Loutsiana? 

85.5 Yes UJ No 

2) To what extent do you believe teachers in this state are prepared to SDCcesrfuIly address this STAR 
Teaching and Leamiag Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

HJf Not Prepared At All 43 Not Prepared At All 

74.6 Somewhat Prepared 62.6 Somewhat Prepared 
^9.9 Completely Prepared 33.1 Completely Prepared 
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TEACHING AND LEARNING COMPONENT DuE; MONITORING AND MAINTAINING STUDENT 
BEHAVIOR 

fur 

To Yonr A sMmutn t EBhsnee* 

&bjtcl Area Bip«csatfia nmitf of 

Clesrif <^ Ccmtom Pm of for BmoiroKito Stit4eiit 

SiatadT SfcdMttf? BUs? CertiOcstjkm? Learning? 



L 


ExpectatifHis about acce|rtable 


YES 


YES 


YES 


YES 


YES 




stedent beiidvior are oiaite ctear 


93.4 


98.5 


9U 


91^ 


97.8 




and are consbtently maintained 


NO 


NO 


NO 


NO 


NO 




throogiimit the tesson ^^or** 


6.6 


1.5 


8.8 


8.1 


2^ 




stsitent bebaviw indicates that 














expectatu>iis are dear and 














consistent 












2. 


Behavior of the entire class is 


YES 


YES 


YES 


YES 


YES 




efiectively monitored throughout 


97.1 


98.5 


t% m mm 

9SJ 


95.6 


100 




the lesson 


NO 


NO 


NO 


NO 


NO 






2S 


1.5 


4J 


4.4 


0.0 


•<* 
3. 


Students are provided (verbal 


YES 


YES 


YES 


YES 


YE5 




and/or nonverbal) feedback about 


79.9 


903 


04%. t% 

89.9 


81JS 


87.0 




acceptable and unacceptable 


NO 


NO 


NO 


NO 


NO 




behavior 


20.1 




10. 1 


lo.i2 




4. 


Feedback provided to students 


YES 


YES 


YES 




YEb 




about theu* behavior ts consistent 


96J 


89.1 


88.4 


TO.9 


OA 1 




with behavioral expectadons 


NO 


NO 












13.7 


10.9 


11.6 


13.1 


10.9 


5- 


Uses techniques to stop 


YES 


YES 


YES 


YES 


YES 




unacceptable behavior ♦♦or** 


93.5 


96J 


92.0 


92.0 


97.8 




none are needed **or** there is no 


NO 


NO 


NO 


NO 


NO 




unacceptable behavior 


6.5 


3.7 


8.0 


8.0 




6. 


Unacceptable behavior is dealt 


YES 


YES 


YES 


YES 


YES 




with quickly and in a reasonable 


95.6 


97.0 


93.4 


94.9 


99J 




manner **or** there is no 


NO 


NO 


NO 


NO 


NO 




unacceptable behavior 


4.4 


3.0 


6.6 


5.1 


0.7 



As you have reviewed each assessment indicator in this teaching and learning component^ are there any 
indkators which are NOT reflective of the important COMPONENT idea<s)? 



13.1 Yes 86.9 No 
If yes, pfease indicate the indicator nuniber(s): 
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Are ttere any indicators in tbis teacbing and teaming componoit tbat you feel yon do not completely 
DBsSs^Aand? Yes No 

If j«s, please indicate the indicator niiinber(s): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT ILE: 

1) Do you consider evidence of tbese asessment indicators to be reasonable expectations fen- teachers 
seeking: 

fa«*ial professional certificatifni in Loaisiana? 

912 Yes O No 
Rengtral of profes^onat certification in Louistana? 

88.9 Yes ILl No 

2) To what extent do yon believe teachers in this state are prepared to soccessfully address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

18.4 Not Prepared At AU S.l Not Prepared At AU 

7U Somewhat Prepared 61.0 Somewhat Prepared 

10.3 Completely Prepared 33.8 Completely Prepared 



18 



PERFORMANCE DIMENSION IH: LEARNING ENVIRONMENT 



PiDviding an eoviromoent condndve to Irarning is an impoitaot eiemeat of ^ective teadiiag and 
learning. Botb tiie psychosndai and physical airinmraents far tearntng are Important In a sipportive 
learning envimunoit; ^doits are treated fotrl^ and with coortesy sand respect, and »joy ^ r^axed and 
aecqiting atmosphere. The teacha' is warm and fK«»dIy toward stndests and d^noostrates enthusiasm 
far teachings learning and the snbject being tai^ht Personaliiii^ the lesson for students and 
encoor^ii^ all students to participate are dements of a supportive dimate for lesniing. The physical 
ennronment tor teammg should be neat, safe and arranged ia an orderly manner to oihance teaming. 

As part of the assessment process, certilRed asessOTS w3I obso^ elements of tiie psychosocial and 
physical feaming environment and record informatum needed to decide the ex&nt to which these 
donaits are supportive of and enhance student learning. 

TEACHING AND LEARNING COMPONENT DDLA: PSYCHOSOCIAL LEARNING ENVIRONMENT 

for 

AppHcay* BfittQa^dA the 

To Your Atwiiuwtm Bniuuioe* 

S^bjfd Are» Expcctstf m nwnft of 

QfiaHf Consm Free of for BeavmMt Stodent 



Estaoiisiies a classroom ciimate of 


YES 


YES 


YES 


YES 


YES 


courtesy ana respect 


97.1 


98.5 


95.7 


94.9 


98.6 




NO 


NO 


NO 


NO 


NO 




23 


1.5 


43 


5.1 


1,4 


Warmth and fKendliness are 


YES 


YES 


YES 


YES 


YES 


demonstrated throughout the 


96.4 


97.8 


92.8 


90.6 


95.7 


lesson 


NO 


NO 


NO 


NO 


NO 




3-5 


12 


12 


9.4 


43 


Comments to or about students 


YES 


YES 


YES 


YES 


YES 


are free of sarcasm^ ridicule^ and 


98.6 


98.5 


89.9 


94.2 


97.1 


derogatory, demeaning or 


NO 


NO 


NO 


NO 


NO 


humiliating references 


L4 


L5 


lO.I 


5.8 


2.9 


Enthusiasm for teachings learning 


YES 


YES 


YES 


YES 


YES 


and Jie subject being teught is 


75.4 


94J 


81.2 


84.7 


92.6 


communicated to stndents 


NO 


NO 


NO 


NO 


NO 




24.6 


$2 


18.8 


15J 


7.4 


CoramentSt questions^ exampies* 


YES 


YES 


YES 


YES 


YES 


demonstrations and/or other 


94-9 


98-5 


96.4 


93J 


993 


contributions are sought nrom 


NO 


NO 


NO 


NO 


NO 


students tiu*oughout the lesson 


5.1 


IJ 


3,6 


6.5 


0.7 



ERIC 



6. 


Considers, recognizes aod/or 


YES 


YES 


YES 


YES 


YES 




comments on students' 


96.4 




9(S.4 


92.8 


97J 




contributioas 


NO 


NO 


NO 


NO 


NO 










3^ 




2-9 


7. 


Shofm patiencet empathy^ <nr 


YES 


YES 


YES 


YES 


YES 




umterstanding for students who 




no iff 


t\ tm M 

95.7 


94J9 






respond jiooriy or who have 


NO 


NO 


NO 


NO 


NO 




oifncQSUy "or** no stadents have 


13 


1^ 




5.1 


0.7 




dilTlcnlty 












A 
Om 


The lesson is personalized for 






YE5 


YES 


YES 




students 


9L4 


90o 


91.2 


78J 


90.6 






NO 


NO 


NO 


NO 


NO 






%A 


9-5 




21.7 


9.4 




Is fair and impartial in 


YIES 


YES 


YES 


YES 


YES 




interactions with students 


95.7 


no s 

98*5 


93.4 


94 


A'V O 

97.5 






NO 


NO 


NO 


NO 


NO 






4J 


1^ 




5.8 


2J 


10. 


Students are given reasons for 


YES 


YES 


YES 


YES 


YES 




teaciier actionst decisions^ or 




94.0 


95.6 


84.5 


88.9 




directives as needed 


NO 


NO 


NO 


NO 


NO 






5J 


6.0 


4.4 


15.4 


11.1 



As jou bave reviewed eacb assessment indicator in this teaching and learning component, are there any 
indicators which are NOT reflective of the important COMPONENT idea(s)? 

89^ Yes 10.2 No 



If yes* please indicate the indicator aumber(s): 



An there any indicators in this teaching and learning component that you feei you do not completely 
understand? Yes No 

If yes, please indicate the indicator iitimber(s)t 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT m.A: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seelung: 

a) Initial professional certification in Louisiana? 

92J Yes 7.9 No 

b) Renewal of professional certification in Louisiana? 

89.9 Yes 10,1 No 
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2) To what extent do ;ob belkve teachers in this state are prqiared to succes^bDy address this STAR 
Teaching and Learning Component tbroi^ onofte-job ^sessmoit processes? (Chedk only one.) 

a) Beginning Teachis^ b) Experienced Teachers; 

11.7 Not Prepared At AO 0.7 Not PTqiared At AH 

67S Some^^t Prepared 59.6 Somewhat Prepared 

20.4 Completely Pre|Kired 39.7 Comptetely Prepared 



TEACHING AND LEARNING COMPONENT IILB: PHYSICAL LEARNING ENVIRONMENT 

Aff^aMm Bcttomhte Che 

To Yoar iUiiiiimcni Bahnc** 

Sob^ Arcm RipmiltM mtot of 

Oetdy or Contest Free of fat Bomvmhb Student 

SUUdf Spedattr? Bin? Certifkitimr Loralsg? 



L 


The cla^room is aeat, sale mii 




YES 


YES 


YES 


YES 




arranged in an orderly mannet* 


100 


97J 


94.9 


94Jt 


97.« 






NO 


NO 


NO 


NO 


NO 






0.0 




5.1 


5.8 


2.2 




Oi^fnyCs) create a pleasant 


YES 


YES 


YES 


YES 


YES 




atmosphere and lerve a 


92.« 


96.4 


92.0 


89.1 


93.5 




themjitsc/content-related purpose 


NO 


NO 


NO 


NO 


NO 




7.2 


3.6 


8.0 


10.9 


6.5 


3. 


The fui zuonal elements of 


YES 


YES 


YES 


YES 


YES 




teaming environment are arranged 


943 


98.5 


94.9 


92.7 


993 




to ioipteKne^^t leamung activities 


NO 


NO 


NO 


NO 


NO 




effectively 


5.1 


U 


5.1 


13 


0.7 



As yon have reviewed each assessment indicator in this teaching and learning component, are tbere any 
indicators which are NOT reflective of the important COMPONENT idea(s)? 



_ y_Yes 94.9 No 

If yes, please indicate the indicator nomber{s); 

Are there any bdicators in this teaching and learning component that you feel you do not completely 
onderstand? Yes No 



If yes, please indicate the indicator number(s)f 
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CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT HLB: 

1) Do you omskter evidence of tli^ assessment indicators to be reasonable expectatbns fcnr teachers 
seefcii^: 

^fl'tiaJ professional certification in Louisiana? 

95.7 Yes 43 No 
Renewal of profession&I certification in Looisiaoa? 

94 J. Yes _M.No 

2) To what G^nt do you belK^e teachers in this stBtet are preparal to successfoJIy address this STAR 
Teaching and Leuniiq; Component duroi^ (m-the-job iesessraait processes? (Check mdy one.) 

a) Beginning Teachers: b) Experimced Teach^ 

23 Not Prepared At AB 0.7 Not Prepared At All 

52.9 Somewhat Prepared 39.1 Somewhat Prepared 

44.1 Completely Prepared 60.1 Completely Prepared 



PERFORMANCE DIMENSION IV: ENHANCEMENT OF LEARNING 



Secoriiig student atteatioii and motivating stadat interest in Umraing tasks, clearly commmiicattng 
t ea ra i ng ratcomes, and providiii^ a eontot fm new teinihtg m irapinrtaitt tedinHiaes for enhaodng 
learaiog. Providing ade q ua te qnphasfe to dimendons ef conteot and activities and usm^ dTective 
q ne^nn i ng techniqoes to extewt stadent thinking also enimnce stndent learaii^ Providii^ feedliack 
about adequate and inadequate stndttt le^p^nues^ assessing stadmts^ progress toward teaming objectives 
and making adjn^ents as appropriate enbance stiuh»t ondtfAanding and hdp mamteiin ^dent 
engagement in learning. 

Cfftified assessors use infonnatjon firom systematfc observations of teachmg and teaming in the 
classroom setting to assess assessment indicators in these STAR teaching and teaming components. 



TEACHING AND LEARNING COMPONENT 



Clettrtf 

U Student attrition is ensured before YES 
direct&ms and »planations for 9SJ 
learning activities are provided NO 
students are attending U 



LESSON AND ACTIVITIES INTTIATION 



Important 
for 









the 


To Your 






Bnliflficy* 


Sablect Arem 






meet of 


or Canteot 


Free of 


for Beoewaitle 


Sbuitiit 


SftOMttf? 


BUS? 


CerdficasioB? 


Learning? 


YES 


YES 


YES 


YES 


98^ 


95.7 


94.1 


98.6 


NO 


NO 


NO 


NO 


IJ 


4J 


S3 


1.4 



Activities ar« initiated witb 


YES 


YES 


YES 


YES 


YES 


motivating tutroducttons whidi are 


85J 


96.4 


935 


89.9 


933 


content related 


NO 


NO 


NO 


NO 


NO 




14S 


3.6 


6J 


10.1 


63 



3. Clearly communicates specific 
learning outcomes to students 



YES 


YES 


YES 


YES 


YES 


92.8 


97.1 


96.4 


91J 


95.0 


NO 


NO 


NO 


NO 


NO 


7.2 


2^ 


3.6 


8.7 


5.0 



4. The purpose and importance of 
teaming activities are 
communicated to students 



YES 


YES 


YES 


YES 


YES 


90.5 


95.6 


94.2 


S6.9 


92.0 


NO 


NO 


NO 


NO 


NO 


93 


4.4 


5.8 


U.l 


8.0 
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5. Directioiis necessary to implaneoi YES YES YES YES YES 



le a rning tasks are dear and 



«»™P»e<® NO NO NO NO NO 

0.0 

E^pectalicMis about stadeat YES YES YES YES YES 

engagement in learning tasks are 81.0 9 \.i 90^ gQj 

comnranicated at the beginnii^ of NO NO NO NO NO 



actirtfes 





YES 


YES 


YES 


57.1 






96J 




NO 


NO 


NO 


2«9 


2JZ 


Z2 


3.7 


YES 


YES 


YES 


YES 


fit A 




90^ 


80J 


WU 


WO 


NO 


NO 




ff A 


9o 


19.7 


YES 


YES 


YES 


YES 








91.2 




nil 


NO 


NO 






3.7 


8.8 


YES 


YES 


YES 


YES 


89.1 


943 


93.4 


79.7 


NO 


NO 


NO 


NO 


10^ 


5.1 


5.5 


20J 



100 



13i» 



7. Reviews past learning to ensure YES YES YES YES YES 

students' readiness for new 943 9BJ 963 91.2 95 6 

*«a™8 NO NO NO NO NO 



4.4 



8. As new ideas/concepts/activities YES YES YES YES YES 

are introduced, they are related to 89.1 94.9 93.4 79.7 92.1 

past and future learning NO NO NO NO NO 



7.9 



As you have reviewed each assessment indicator in this teaching did learning component, are there any 
mdicators which are NOT reflective of the important COMPONENT idea(s)? 

11.7 Yes 88J No 
If yes, ptease indicate the bdicator oumb^Cs):. 



Are there any mdicators in this teaching and learning component that you feel you do not completely 
understand? Yes No j 



IS yes, please indicate the indicator number(s): 



CONSroERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT rVJL: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 

84.6 Yes 15.4 No 

b) Renewal of professional certification in Louisiana? 

84.1 Yes 15.9 No 
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2) To what extent do you believe teachers in this state are prepared to sncces^y address this STAR 
Teaching and Leamtng Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

_ld:2. Not Prepared Ai AU g.0 Not Prepared At All 

JHA. Somewhat Prepared 73.7 Somewhat Prepared 

_^6Ji, Completely Prepared 18^ Completely Prepared 



TEAOIING AND LEARNING COMPONENT IV J: TEACHING METHODS AND LEARNING 
TASKS 



Use of methods ts appropriate for 
the complexity of fesson context 











Impcitut 










ibr 




AppUaiU« 






th» 




To Your 




Attf iiiiiiiiit 


Eniiafics* 


ae«rl7 


Subject Area 




Eiptitiilott 


ment of 


tm Comsat 


Ffe6 of 




Student 


StatedT 


Spedaltjr? 


Bin? 




Lcvniiig? 


YES 


YES 


YES 


YES 


YES 


9U 


97^ 


9L3 




97^ 


NO 


NO 


NO 


NO 


NO 


8.7 


22 


8.7 


7.2 


12 



Teadiiiig methods and learning 
tasks or topics within an activity 
are sequenced in a logical order 





YES 


YES 


YES 


YES 


96.4 


97J 


96.4 


942 


993 


NO 


NO 


NO 


NO 


NO 


3.5 


2J, 


3.5 


5^ 


0.7 



3o Learning activities are 

implemented at an appropriate 
pace 



YES 


YES 


YES 


YES 


YES 


95.6 


97.8 


94.2 


93.4 


100 


NO 


NO 


NO 


NO 


NO 


4.4 


22 


5.S 


6.5 


0.0 



4. Uses two or more metiiods that YES 
enhance student interest and 92.6 
actively involve students in NO 
learning tasks 7.4 

5. The teacher and the students YES 
interact in more than one s^oup 90.5 
size NO 

9J 

6. Provision is made for YES 
lesson/activities closure 963 

NO 



3.7 



YES 


YES 


YES 


YES 


94.1 


94.1 


89.7 


91.2 


NO 


NO 


NO 


NO 


5.9 


5.9 


103 


8.8 


YES 


YES 


YES 


YES 


90J 


96J 


8U 


86.7 


NO 


NO 


NO 


NO 


9.7 


3.7 


18.5 


133 


YES 


YES 


YES 


YES 


96J 


98.5 


92.5 


95.5 


NO 


NO 


NO 


NO 


3.7 


U 


7.5 


4.5 
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As jou bave reviewed eacb Br ^ssment Lndicator in this t^chii^ and learnmg compoaent, are there any 
!ndieators which are NOT rdlecttve of the important COMPONENT idea(s)? 

13>1 Yes U3 No 

If yes, please indirate the indicator niiniber(s): 

Are there any indicators in this teaching and learning component that you feel you do not completely 
understand? Yes No 

If yes, please indicate the indicator numh^Cs): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT IV.B: 

1) Do yon consider evidence of these assessment indicators to be reasonable expectations for teachers 
sttfcing: 

a) Initial professional certification in Louisiana? 

9»2 Yes 1L8 No 

b) Renewal of professional certification in Louisiana? 

87.6 Yes 12.4 No 

2) To what extent do you believe teachers in this state are prepared to successfully address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

11^ Not Prepared At AD 3.6 Not Prepared At AU 

72.6 Somewhat Prepared 672 Somewhat Prepared 

15.6 Completely Prepared 292 Completeh Prepared 



TEACHING AND LEARNING COMPONENT IV.C: AIDS AND MATERLVLS 



AppUcsble Rea«oiiAbIe 
To Your AsMSisoftiit 
Subjm Area Exp tcuntkon 

Ciearlf or Content Fre« of for Resewable 

Stated? Spcdalty? Bias? Certincation? 



Important 

for 

the 

Eahaflce- 
ment of 
Stiideat 
Leamiag? 



L The use of teaching aids is 


YES 


YES 


YES 


YES 


YES 


appropriate for methods and 


91J. 


97S 


9Z.7 


91.9 


98J 


objectives, broadens students 


NO 


NO 




NO 


NO 


understandings and enhances 


8.8 


22 


4 


8.1 


1.5 



learning 
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2. Teaching aids are used properly YES 
and accommodate tbe range of 94.1 
student seeds and abilities NO 

S3 



YES YES YES YES 

9&5 94.1 93.4 100 

NO NO NO NO 

L5 iJt 6.6 0.0 



3. Teadiing aids are used at YES YES YES YES YES 



apprvrpnaii; nines in Ul(? ICSSOD 


9S.6 




93A 


90.5 


97.8 




WO 


NO 


NO 


NO 


NO 




4.4 




6.6 


9.5 


2J 


Xhft USB of Ifiamlncr imtt^rinls tc 




VTTQ 




YE5 


YES 


flDDroDfiate for Ifi&niinff tasiks ^md 


119 1 


3r '#5 


01 f 












wu 


NO 


NO 


ooderstendings and enhances 


10.9 


2.2 


8.8 


5.8 


0.7 


learning 










Learning materiaLi are used 


YES 




YES 


YES 


YES 


pnipwiy and accommodate tbe 


89.8 


98.5 


91-2 


93.4 


100 


range t^f needs and abilities of 


NO 


NO 


NO 


NO 


NO 


students 


10.2 


1.5 


8.8 


6.6 


0.0 


Learning materials are used at 


YES 


YES 


YES 


YES 


YES 


appropriate times in the lesson 


94.9 


97.8 


93.4 


9L2 


97.8 




NO 


NO 


NO 


NO 


NO 




5.1 




6.6 


8.8 


2.2 



As you have reviewed each assessment indicator in this teaching and learning component, are there any 
indicators which are NOT reflective of tbe important COMPONENT idea(s>? 

5.1 Yes 94.9 No 

If yes» please indicate the indicator oumber(s):^ 

Are there any indicators in this teaching and learning component that you feel you do not completely 
understand? Yes No 

If yes, please indicate the indicator number(s}: 



CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT IV.C: 

1) Do you consider evidence of these assessment bdicators to be reasonable expectations for teachers 
seeking: 

3) IP'tial professional certification in Louisiana? 
91.0 Yes 9.0 No 
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^> ?iri: professioaal certification in Louisiana? 



b) Renewal of professional certification in Loiusisiia? 



89.7 Yes 10-3 No 

2) To what extent do you be&ve teadiers in this state are prqured to snccessftiOy address tliis STAB 
T^iiittg and Learning Component thnmgh on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

6^ Not Prepared At AU 2J. Not Prepared At All 

69.9 Somewhat Prepared 57.8 Somewhat Prepared 

233 Completely Prepared 40.0 Completely Prepared 

TEACHING AND LEARNING COMPONENT WJk CONTENT ACCURACY AND EMPHASIS 

Impotaat 
for 

AppUable Kcanmabtc the 

Subjea Area Especutloo meiu of 

Oewif or CoateBl F^ce of for Beaewabto Staidettt 

SUUdJ Spedaity? Blss? Cerltllcalioar Learaliig? 



L 


Students are given opportunities to 


YES 


YES 


YES 


YES 


YES 




learn at more than one cognitive 


89.0 


94.0 


91^ 


90.4 


97.1 




and/or performance level 


NO 


NO 


NO 


NO 


NO 






11.0 


6.0 


8.1 


9.6 


2.9 


2. 


Emphasizes the value and/or 


YES 


YES 


YES 


YES 






importance of topics and activities 


88J 


92J 


90.4 


88.1 


912 






NO 


NO 


NO 


NO 


NO 






11.8 


7.5 


9.6 


lis 


8.8 


3. 


Content knowledge is accurate and 


YES 


YES 


YES 


YES 


YES 




logical 


97.1 


97.8 


9SJ 


97.8 


100 






NO 


NO 


NO 


NO 


NO 






2.9 


2.2 


1.5 


2.2 


0.0 


4. 


Direii:tions and explanations 


YES 


YES 




YES 


YES 




related to tesson content and/or 


93.4 


97.0 


95.6 


94.9 


98J 




learning tasks are effective 


NO 


NO 


NO 


NO 


NO 






6.6 


3.0 


4.4 


5.1 


1.5 


5. 


Essential elements of content 


YES 


YES 


YES 


YE'i 


YES 




knowledge and/or performance 


83.8 


94.8 


93.4 


89.0 


92.7 




tasks are emphasized 


NO 


NO 


NO 


NO 


NO 






16.2 


5.2 


6.6 


11.0 


7-3 




Potential areas or points of 


YES 


YES 


YES 


YES 


YES 


difficnity are emphasized 


8S.1 


92.4 


88.6 


85.6 


9L7 


tiirou^nt the tesson 


NO 


NO 


NO 


NO 


NO 




1L9 


7^ 


1L4 


14.4 


&3 



As jw bave raviewed each assessment indicator in this teaching and learning compoaent» are there any 
indicators which are NOT reflective of the unportant COMPONENT idea(s)? 

m Yes 86,2 No 

If yes, please indicate the indicator nnmberis): 

Are tfiere any indicators in th^ teaching and learning component that yon feel yon do not completely 
nmlerstand? Yes ^^^^ No 

ISTyes, please indicate the indicator nnmhcrCs): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONEPCT IVJ): 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 
903 Yes 9 J No 



b) Renewal of professional certification in Louisiana? 
9Z0 Yes 8.0 No 

2) To what extent do you believe teachers in this state are prepared to successfully address this STAR 
Teaching and Learning Component through on*the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

13^ Not Prepared At All 3.6 Not Prepared At AU 

,, 77J Somewhat Prepared 69.6 Somewhat Prepared 

9>6 Completely Prepared 26it Con^^^etely Prepared 



TEAOIING AND LEARNING COMPONENT IVJE: THINKING SKILLS 

far 

To Your AsesnBBflt Eahanee* 

SMJed Aral BxpectittiQa meot of 

Clesrif or CoBtem Pi-ee of fdr Rr&twa^ StmiesI 

Stated? SpedAitf? Bto? C«tUlcadoa? Learning? 



L 


AssociatioDS are teught and used 


YES 


YES 


YES 


YES 


YES 




in learaiog 


73.0 


91.8 


90.4 


80.7 


92.6 






NO 


NO 


NO 


NO 


NO 






27.0 


8^ 


9.6 


19J 


7.4 


2. 


Involves students in developing 


YES 


YES 


YES 


YES 


YES 




concepts 


8L0 


92^ 


89.0 


84.6 


93.4 






NO 


NO 


NO 


NO 


NO 






19.0 


7^ 


11.0 


15.4 


6.6 


3. 


Involves students in developing 


YES 


YES 


YES 


YES 


YES 




principles and/or rules 


70.8 


88.9 


86.0 


79J 


89.8 






NO 


NO 


NO 


NO 


NO 






29.2 


11.1 


14.0 


20.7 


10.2 




Encourages students to tbmk of 


YES 




YES 


YES 


YES 




and recall examples from tbeir 


93.4 


92.6 


94.9 


85J 


91.2 




own experiences 


NO 


NO 


NO 


NO 


NO 






6.6 


7.4 


5.1 


14.7 


o o 

8.8 


c 


Encourages students to use mental 




virc 
I c-3 




virc 


virc 




• 

imagery 








iCX Q 
60.7 








NO 


NO 


NO 


NO 


NO 






25*4 


to s 




t 

3J.1 


17. i 


0* 


Asks a variety of questioiis 


virc 


Ilia 


vxrc 




VTTC 
X Ho 






94J, 








QT 

¥/.5 






NO 


NO 


NO 


NO 


NO 






5^ 


3.7 


3.0 


6.7 




7. 


Wait time is used to enbaoce 


YES 


YES 


;es 


YES 


YES 




student iearning 


92.0 


94.8 


94.9 


90.4 


93 4 






NO 


NO 


NO 


NO 


NO 






8.0 


5.2 


5.1 


9.6 


6.6 




Eocourages critical analysis and/or 


YES 


YES 


YES 


YES 


YES 




problem solving 


83.1 


91.0 


94.1 


90.3 


96J 






NO 


NO 


NO 


NO 


NO 






16.9 


9.0 


5.9 


9.7 


3.7 
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Encourages students to eiaborate. 


YES 


YES 


YES 


YES 


YES 


extend or critiqne cfaeir own or 


91S 


91.8 


91.9 


88.1 


94.9 


other students' responses 


NO 


NO 


NO 


NO 


NO 




&1 


8.2 


8.1 


11.9 


5.1 


Encourages crestive thinking 


YES 


YES 


YES 


YES 


YES 




86.0 


94.0 


94.0 


92.5 


97.S 




NO 


NO 


NO 


NO 


NO 




140 


6.0 


6.0 


73 


2.2 


Prov&ies i^iportnttities for the 


YES 


YES 


YES 


YES 


YES 


extension of teaming to different 


78.7 


90.2 


91.8 


79.7 


91.7 


contests 


NO 


NO 


NO 


NO 


NO 




21J 


9.8 


8.2 


203 


8J 



As yon have reviewed each assessment indicator in this teaching and learning component, are there any 
indicators which are NOT reflective of the important COMPONENT idea(s)? 

17.6 Yes 82.4 No 



If yes, please indicate the indicator number(s): 

Are there any indicators in this teaching and learning component that you feel yoo do not completely 
understand? Yes No 

If yes, please indicate the indicator nomberCs): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT IV.E: 



1) Do you consider evidence of these assessment indicators to be reasonable expectations for teaciiers 
seeking: 

3) Ig'tiat professional certification in Louisiana? 
84.6 Yes 15.4 No 



b) Renewal of professional certification in Louisiana? 
85.4 Yes 14.6 No 



2) To wbai extent do you believe teachers in this state are prepared to succ^fuUy address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

39.J Not Prepared At Ail 22.6 Not Prepared At Ail 

57.0 Somewhat Prepared 69.3 Somewhat Prepared 

3.7 Completely Prepared 8.0 Completely Prepared 



3! 



TEACHING AND LEARNING COMPONENT rVJ: CLARfflCATION 



1. 



To Yom* AMftimrnt 
&ibJecS Ares EzpacUliim 
Clearly or CtmtosU Free of for Reottwafiile 



Important 

msst of 
Scuiieiit 



Areas of minor misunderstanduig 


YES 


YES 




YES 


mm 1^ J» 

YES 


or aifnciilty are identifiedi before 


8141 


9iS 




84*6 


90,5 


students are conftised ^^or^*^ no 


NO 


NO 


NO 


NO 


NO 


niuior HiiaHUwieraiiinciing or 


10 A 










difficulty occurs 












uuiereni woras or exanpses are 


X U 




VX'C 
X CpO 


I ILO 


xlu2> 


jmskq m cjaniicaiion or^ no 


OO 1 


OS s 


!fO-4 




OT Q 


vutruicsiiJiia 19 


pi VI 


nvi 






n\/ 






L5 


3.6 


6.6 


2.2 


Bases for learner diiliculties or 


YES 


YES 


YES 


YES 


YES 


misunderstandinp are sougbt 


90.6 


96-3 


92.7 


90J 


94-9 


^*or** no misunderstandings or 
difTicuities occur ♦^or** prr ^ing is 


NO 


NO 


NO 


NO 


NO 


9.4 


3.7 


7-3 


9.5 


5.1 


not necessary 












Attempts to eliminate 


YES 


YES 


YES 


YES 


YES 


misunderstanding are successful 


95.6 


91J2 


92.0 


86.1 


92.0 


♦*or** no misunderstanding 


NO 


NO 


NO 


NO 


NO 


occurs 


4.4 


S.8 


8.0 


13.9 


8.0 



As you have reviewed each assessment indicator in this teaching and learning component* are there any 
iBdicators which are NOT refJective of the important COMPONENT idea(s)? 



10.2 Yes 



89.8 No 



If jes, please indicate- the indicator aumber(s):. 



Are there any indicators in this Inching and learning component that you feel you do not completely 
understand? Yes ____ No 

If yes, please indicate the indicator &umber(s): 



CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT rV.F: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 
88.9 Yes ILl No 

32 
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b) Renewal of professioQal certincatioB in Louisiana? 
883 Yes 11.7 No 

2) To what extent do yoa betieve ttaeb&s in tliis state are preparet* to successfaOy address this STAR 
Teaching and Learning Component throngh on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teacho^ 

t2.6 Not Prepared At All 5,1 Not Prepared At AU 

75.6 Somewhat Prepared 613 Somewhat Prepared 

11-9 Completely Prepared 33.6 Corapleteiy Prepared 



TEACHING AND LEARNING COMPONENT IV.G: MONITORING LEARNING TASKS AND 
INFORMAL ASSESSMENT 



Monitors students' tnital 
eogagement in learning tasics pace 



Important 

for 





AppUcatil* 




Rcascmabie 


tlie 




To Your 










Sui>|eG£ Area 






meol of 


Gearij 


or CoBtaat 


Free of 


for Senewshle 


Studejtt 


Stated? 


Spr ^t7? 


Biaa7 


CfiTtiflcatloa? 




YES 


YES 


YES 


YES 


YES 


94.8 


98.5 


993 


94^ 


98.5 


NO 


NO 


NO 


NO 


NO 


52 




0.7 


5*2 


1.5 



Monitors students' engageioent 
during learning tasks 



YES 


YES 


YES 


YES 


YES 


9^5 


98.5 


98.5 


95.5 


99-3 


NO 


NO 


NO 


NO 


NO 


13 


1.5 


1.5 


4.5 


0.7 



3a Monitors the completion of 
learning tasks 



YES 


YES 


YES 


YES 


YES 


97.0 


9$3 


97.S 


94.8 


98.5 


NO 


NO 


NO 


NO 


NO 


3.0 


13 


22 


§2 


13 



4. Solicits a range of responses from 
students to assess a variety of 
levels of learning as appropriate 



YES 


YES 


YES 


YES 


YES 


80.6 


94.1 


93-3 


87.4 


97.0 


NO 


NO 


NO 


NO 


NO 


19.4 


5.9 


6.7 


12.6 


3.0 
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5. 


Summarizes or revievps doring the 


YES 


YES 


YES 


YES 


YES 




kssoQ to monitmr/assesi tbe fiace of 


95.6 


97.0 




9L9 


97 Jl 




tMK*Mffyg and teanimg 


NO 


NO 


NO 


NO 


NO 






4.4 


3.0 


3.7 


8.1 


2.2 




AcUustments witbio the lesson are 


YES 


YES 


YES 


YES 


YES 




made as needed ^cht^* no 


993 


98.5 


94.S 


96-3 


100 




adjustmoits are oerassary 


NO 


NO 


NO 


NO 


NO 






0.7 


1.5 


S2 


3.7 


0.0 



As yen have reviewed each assessment indicator in this teaching and learning component, are there any 
indicators which are NOT reflective of the important COMPONENT idea(s)? 

5.1 Yes 94.9 No 



If jeSt please indicate the indicator Buinber(s): 

Are there any indicators in this teaching and learning component that you feel you do not completely 
nnderstand? , Yes No 

If yes, please indicate the indicator num — (S): 

CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT rV.G: 

1) Do you consider evidence of these assessment indicators to be reasonable expectations for teachers 
seeking: 

a) Initial professional certification in Louisiana? 

93.4 Yes 6.6 No 

Renewal of professional certification in Louisiana? 

93.5 Yes _6J.No 

2) To what extent do you believe teachers in this state are prepared to successfully address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers: b) Experienced Teachers: 

9.6 Not Prepared At Ail 1.4 Not Prepared At All 

80.1 Somewhat Prepared 65.9 Somewhat Prepared 

103 Completely Prepared 32.6 Completely Prepared 
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TEACHING AND LEARNING COMPONENT IVJI: FEEDBACK 

for 



















To Year 






Kiii«iioe> 






&ibjeA Area 




Bipfftthtlon 


omit of 






or CoBtsot 


Rmof 


for Bfinswsblfi 






Stated? 




masr 


CerttlTcitfooy 


liffufirtngT 


Provides spedfic feedback to 


YES 


YES 


YES 


YES 


YES 


students aboot m,pomes which 


919 


97^ 


93,4 


9L9 


96,4 


are adequate and inadequate 


NO 


NO 


NO 


NO 


NO 




8J 


Z2 


6,6 


8.1 


3.6 



2, Sugge^ioiis for improving 


YES 


YES 


YES 


YES 


YES 


peffonnance are provided to 


96A 


97J 


97J 


94J 


97.8 


students **or** none are needed 


NO 


NO 


NO 


NO 


NO 




3.6 


U. 


Z2 


5Ji 


2J 



3. Revisits students who have 


YES 


YES 


YES 


YES 


YES 


responded inadequatelf 


94.2 


97.0 


97,1 


89,7 


96.4 




NO 


NO 


NO 


NO 


NO 




5S 


3.0 


2.9 


lOJ 


3.6 



4. Provides specific feedback to 




YES 


YES 


YES 


YES 


students when tbey have mastered 


953 


94S 


95.6 




942 


learning objectiveCs) 


NO 


NO 


NO 


NO 


NO 




14.7 


5,2 


4.4 




5JS 



As you have reviewed each assessment indicator in this teaching and leamtog component, are there any 
indicators which are NOT reflective of the important COMPONENT idea(s)? 

3.6 Yes 96.4 No 

If yes, please indicate the indicator number(s): 

Are there any indicators in this teaching learning component that you feel you do not completely 
understand? Yes No 

If yes, please indicate the indicator nuniber(s): 
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CONSIDERING ALL OF THE ASSESSMENT INDICATORS IN TEACHING AND LEARNING 
COMPONENT IVJI: 

1) Do jott consider evidence of these assessment indicators to be reasonable expectations for teacfaera 
seeidng: 

^P't»gd professional certifScatioD in Lontsiana? 
9L9 Yes 8.1 No 
b) Renewal of professional certification in Lootsiaiia? 
91.3 Yes 8.7 No 

2) To wl^ extent do ;oa believe teachers in tha state are prepared to soccessfttOy address this STAR 
Teaching and Learning Component through on-the-job assessment processes? (Check only one,) 

a) Beginning Teachers: b) Expa4eaced Teachers: 

14.0 Nci Prepared At All 7.2 Not Prepared At All 

_2^.7 . Somewhat Spared 65 Somewhat Prepared 

_JA3. Completely Prepared 27.5 Completely Prepared 



TEACHING AND LEARNING COMPONENT IVJ : ORAL AND WRITTEN COMMUNICATION 



L 



3. 



ImportaM 
for 











Beasmuifiilc 


the 






Ta your 












Subject Area 




Exptctufoii 


BIBllt of 




Otmrlf 


or Contsiit 


Free of 


for Stoewable 






Stat«d? 


Spcdahj? 


Blu? 


Certtlleslioii? 


Lcantlng? 


Written language used in lesson 


YES 


YES 


YES 


YES 


YES 


presentation is accurate and easy 


lOO 


98J 


97.8 


96.4 


98.6 


to understand 


NO 


NO 


NO 


NO 


NO 




0.0 


13 


2.2 


3.6 


1.4 


Oral language used iO lesson 


YES 


YES 


YES 


YES 


YES 


presentatiwi is accurate and easy 


lOO 


98.5 


94.1 


97.0 


100 


to understand 


NO 


NO 


NO 


NO 


NO 




0.0 


13 


5.9 


3.0 


0.0 


Uses appropriate vocabulary in 


YES 


YES 


YES 


YES 


YES 


oral and written language 


98.5 


98.5 


94.9 


97.8 


100 




NO 


NO 


NO 


NO 


NO 




13 


13 


5.1 


2.2 


0.0 
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4. Commuiucatjon is precise witb few YES YES YES YES vi?« 

febe starts, intemiptt.rs or 56-4 98^ 5<U 

inappropriate qualHfers wo NO NO NO NO 

^ t5 3.6 0.7 

^Sli^'^K vI^IJ^ assesonent indicator m m teadiing and learning component, are there any 
mdicalors wiuch are NOT reflective of the important COMPONENT ide»<s)? any 

2S Yea 97.1 No 
If yes, please indicate the indicator mtmbq^s): 

A«tt« «y i.dtoto« in m aad teaming «».pon«. 4a, fe.1 job da n« completti. 

If yes, pJease indicate the indicator namber(s): 



cSSSi^^I^^ ™^ ASSESSMENT INDICATORS IN TEACHING AND LEARNING 

SldSg.*^***"' ®' assessment indicators to be reasonable e:ipectations for teache^^ 

a) professional certification in Louisiana? 
97.8 Yes 2J No 

b) Renewal of professional certification in Louisiana? 

96.4 Yes 3.6 No 

2) To what extent do you beUeve teachers in this state are prepared to successful^ address this STAR 
Teaching and Uarmng Component through on-the-job assessment processes? (Check only one.) 

a) Beginning Teachers; b) Experienced Teachers: 

_J;9. Not Prepared At All 1.4 Not Prepared At All 

_54± Somewhat Prepared 44.2 Somewhat Prepared 

.42;1 Completely Prepared 54J Completely Prepared 
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